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Abstr a c t  
The purpose of the study w as to int roduce concepts o f  the 
Affect ive Respon s e  Appro ach to Lit e r ature to student s in two 
s eventh gr ade c l as s rooms in order to det ermine whether the 
u s e  of af fect ive re sponses  ch ange s  student s '  att it udes about 
re ading and about soc i al studies . Also me asured w as student 
achievement in both are as . 
The sub j ect s for the study we re the 8 8  s eventh g r aders 
enrolled in the Blessed S acrament C atho l i c  Jun ior High S chool 
in the 1 9 8 9- 1 9 9 0  s chool ye ar . P ri or to the s tudy al l 
student s were eval u at e d  us ing a modi f i ed Rhody att itude 
as s e s sment t oo l  in order to me asure t h e i r  att itude t o w ard 
re ading and soci al studie s . A modi fied primary t r ait s coring 
system, mode l ed aft er Coo pe r ' s  writ ing evalu at ion t oo l ,  was 
u s e d  t o  me asure student apt it ude in re ading and s o c i al 
studie s . 
F o r  a p e r i o d  o f  t �n we e ks ,  c ont ent are a  t e ache r s  
imp lement e d  e lement s o f  B le i ch ' s  heu r i s t i c  and af fe ct ive 
response t e chn iques in c gve ring r e ading in the ir perspect ive 
are as . The l angu age art s  t e acher re inforced concept s cove red 
in c ontent ar e as with exp anded u s e s  of b o t h  B l e i ch ' s  
heuristic  and person al r �spons e s . S ome seventh graders were 
absent on test d ays or f �iled to comp lete as s ignment s .  The se 
student s '  s cores were not included in t he an alys i s . 
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At t he end o f  the study ,  t he student s '  ab i l it ie s  and 
att itude s  were ag ain evalu ated u s ing the above me asurement 
tools . Results of the study s howed a s igni f i c ant incre ase in 
both student att itude and .  apt itude in both re ading and soc i al 
studies as a result of us ing affect ive response app r o ache s . 
The s e  result s were cons i s t ant when t he c l as s  s co r e s  we re 
comp ared as a who le and when they we re comp are d  in thirds 
when grouped by ability . 
In al l comp arisons , student apt itude improved mar kedly as 
shown in pre t o  post test score s . Student att itude s cores 
never reflected the s ame improvment . In comp ar i s on of pre 
and post t e s t  of t he t op t h i rd o f  the c l as s , att itude 
as sessment s cores reflected almost no improvement in att itude 
due t o  use of affect ive response techn ique s .  Howeve r ,  s ince 
the att itude o f  the c l as s  as a whole w as shown to improve 
s igni ficantly at the end of the study , and s ince the apt itude 
of the student s ,  as a whole and at e ach leve l ,  ref lected an 
import ant improvement , it c an be s aid that af fect ive response 
technique s are a usefu l  and e f fe ct ive new set o f  st r ategies 
for t e aching re ading in the content are as . 
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Chapter I 
STATEMENT OF THE PROBLEM 
Purpose 
The purpose of the s tudy was to introduce concept s of the 
Affect ive Re sponse Appro ach to Liter ature to student s in two 
seventh gr ade c l as s rooms in orde r to determine whether the 
use o f  affect ive responses ch ange s student s ' att itude s about 
r e ading and about soci al studie s . Al s o  me asured w as student 
achievement in both are as . 
Questions 
Is there a s ignificant st at i s t i c al di fference in the me an 
pretest and postt e s t  s co re s  o f  the Rhody Secondary Re ading 
Att itude As ses sment ( al s o  modif ied for S oc i al s tudi e s } given 
to s e venth g r ade student s who p art icip ated in an affect ive 
re spon s e  progr am ?  I s  there a s i gn i f i cant s t at i s t i c al 
difference between the me an pret e s t s  and post t e s t s  o f  the 
P rimary T r ait S coring forms of the student s who p art i cip at ed 
in the progr am ?  I s  there a s i gn i f ic ant difference between 
the improvement of the t op 3 3 %  of the c l as s  as comp ared to 
the bottom 3 3 %  in e ach are a? 
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Need for the Study 
Many s tu dents in the s e ven th gra de ha ve di f ficu l ty in 
reading, wri ting and social s tu dies . Thi s  is due ,  in part , 
to the f a c t  that a n ttmbe r  o f  the s e  s tu de n ts are weak 
rea de r s . Much of the cou r s ework in the cont e n t  a r e a s  
con s i s ts o f  rea ding se veral page s o f  tex t  per night.  Thi s 
i s  e xt reme l y  di f f i cult for tho s e  s tu den ts wi th r e a ding 
prob lems . S tu dents who di s l ike rea ding o f ten turn away from 
content areas becau s e  a grea t dea l  of requ i re d r e a ding i s  
invo l ve d. 
Social s tu di e s  i s  the cont en t area tha t  mos t  requ i r e s  
s tu dents to rea d, ye t, social s tu di e s  teachers do not ha ve 
the time or the tra ining neces sary to de vo te to poor or s l ow 
rea ders . They are o ften occupied wi th explaining e ven ts and 
concept s tha t  ha ve been pre vious ly co ve re d  in the tex t .  I f  
the s e  tea che r s  we re g i ven a s t rat egy t o  imp r o ve the i r  
s tu dents ' rea ding comprehen s ion ,  much time an d fru s tra tion 
cou l d  be spare d. 
O f t e n , 
t e chn i ques 
te ache r s  try to te a ch 
a s  SQ3R an d QAR t o  the ir 
such c omp r e h en s i o n  
s tu dent s .  Ye t the 
teaching of comp lex s tra tegies such as  the se take s valuable 
class  time in both instruction an d e va luation . Some content 
area teachers fee l that thi s teaching t ime i s  not profitably 
spen t b e cau s e  they see  l it tle or no imp r o vemen t in the i r  
s tu den ts '  comprehens ion . I f  the teacher hims e l f  were taught 
to use  tenets of B l e i ch ' s heuri stic  in c l a s s  dis cu s s ion an d 
- 2 -
in comprehens ion quest ioning, the bur den on the stu dent t o  
learn a new t echnique woul d be minimiz e d  an d the clas s t ime 
spent to teach the strategy woul d  be nominal . 
Student s using affect i ve response approache s c o mmit more 
of themselve s to the act of comprehen ding of a t e xt , become 
mo r e  invo lved in t he t e xt an d s o  c ome t o  a b e t t e r  
un de r s tan ding o f  t h e  t ext ( B l e i ch ,  19 7 5} . S in c e  Davi d 
B l e i ch f irst exper imente d  with col lege stu dent s enro l le d in 
fre shmen Eng l i s h  cours e s ,  h i s  heu r i s t i c  has rece ive d much 
att ent ion at the col lege an d h igh s chool leve l s . It  i s  
imp o rtant t o  con du ct r e s earch t o  det e rmine whether h i s  
metho ds can be a dapte d  t o  rea ding i n  the cont ent areas an d 
t o  det e rmine i f  the proce dure works we l l  with j unior high 
s chool student s .  
Definition of Terms 
Bleich's Heuristic: A metho do logy creat e d  to help 
r e a de r s  app roach l it e ra t u r e  at the h i gh e r  l eve l s  of 
cogn i t ive t hought . Thi s is done by i n c r e a s ing the i r  
affect ive involvement with the text . Various st rat egies are 
int ro du c e d  wh i ch enab l e  t he r e a de r  t o  app l y  h is own 
opinion s ,  expe riences  an d percept ion of t he t e xt to h i s  
un derstan ding o f  the text ( B le ich , 1979} 
Bottom Up Approach: The t e chni que o f  teaching r e a ding 
whi ch concent rate s  on bui l ding meaning from the t ext using 
de co ding s k i l l s . Stu dent s are taught to concentrat e on the 
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parts o f  the tex t  ( phon i c s ,  l e tte r sounds , words , phrases , 
s e n tence s and paragraphs ) in order to re ach the u l tima te 
goal o f  comprehens ion . The meaning i s  always found in the 
tex t  w i thou t con s i de r a tion o f  the s tu de n t ' s p e r s ona l 
re sponse . 
New Critics Approach: Tha t  phi losophy which holds tha t  
a l l  meaning in l i tera ture i s  to b e  found in the p r in t  
wi thou t cons ideration o f  the b iography o f  the author o r  of 
the indi vidual nuances of the reader s .  Only the prin t  i s  a 
val id source o f  mean ing . There i s  one truth to be unco vered 
and no de viation is acceptab le . ( Brooks and Warren , 194 7 ) . 
Question Answer Relationship: {QAR} A reading s tr a tegy 
u s e d  to a i d  s tu den ts in reading in the con ten t area s . 
S tuden ts are taugh t that iden ti tfying the type of ques ti on s  
asked aids in f inding answer s . S tude n ts iden tify que s tion 
type s  as f i tting in to one of three ca tagories . The answers  
are a lways " Right There " ( expl i c i tl y  s ta ted in the tex t) , 
" Think and S earch " ( imp l i c i tl y  s ta ted by the tex t) , or " On 
My Own " ( Sugge s ted by the tex t  bu t personal experience and 
opinion form the sub s tance of the answer . )  
S03R: Tha t reading s tra tegy whi ch teaches s tuden ts to 
s can tex tual ma terial for pertinent informa tion . I t  i s  used 
as  a comp rehen s ion aid in the con te n t  areas to enab le 
s tude n ts to g lean from tex ts only tha t  ma te rial whi ch i s  
pertinen t to the i r  purpose i n  reading . 
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Sche mata: St ruct u r e s  of knowle dge whi ch de ve lop i n  
peoples ' min ds through exper ience . 
Top pown Approach: The t e chni que of teach ing reading 
whi ch concent rat e s  on bu i l ding meaning from the t ext u s ing 
context clue s .  Stu dent s are taught t o  search for meaning in 
the text as  a whole . Stu dent s use  this knowle dge of syntax,  
s emant i c s  an d g e n r e  t o  
probab i l it y  o f  wor d t ype 
s t u dent s cont inu a l ly make 
m a k e  p r e di ct i o n s  about t he 
an d mean ing.  In this  p roce s s  
pre di ct i on s  an d check the i r  
gue s s e s  against the realit y  of t h e  t ext in o r der t o  reach 
the u lt imate goa l  o f  comprehension.  
fou n d  in t he r e a de r  ba s e d  on the 
interpretat ion of the text .  
The meaning i s  a lways 
s t u dent ' s  p e r s on a l  
Transactionalism: That reading phi losophy whi ch hol ds 
that the dis co ve �y o f  me �ning in a t ext i s  a result o f  the 
t ran s act i on between a r e a de r  and a t e xt . Meaning , t o  a 
t rans act i on a l i st , i s  foun d not in the p r int o r  in t he 
reade r 's min d separately.  Meaning i s  der i ve d  from mixing a 
reade r ' s past experiences with percept ions of the p rint . 
Limitations of the Study 
1 .  The greates t  l imitat ion o f  this s t u dy wou l d  ha ve t o  be 
the r e l at i ve ly short t ime p e r i o d  in whi ch i t  was 
performe d. The p ro j ect spanne d the t en weeks of a junior 
high s chool marking pe riod. Thi s i s  a relat i ve ly short 
p e r i o d  of t ime in which to show at t it u dinal an d o r  
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apt itudinal changes .  Howe ve r ,  the t a s k  of al ign ing the 
.-
l e s s on p lans of three teachers nece s s it at ed l imit ing the 
study to a ten week period . 
2. The fa ct that three t eacher s  were u s e d  as  instructors 
and e va luators  of the research l imit ed the research in 
that it wa s i mpo s s ib le to guar ant e e  un i f o rmi t y  o f  
i n s t ruct ion o r  t o  mon itor teaching s t y l e s  whi ch could 
have a ffected student p rogre s s .  The refore the va lidity 
of the cau s e - effect re lat ionships betwe en the use of 
a f f e ct i ve re spon s e  t e chn i que s and at t it ude / co gn i t i ve 
s co r e s  c o u l d  b e  c a l l e d  t o  que s t i o n  due t o  t h e  
adulterat ions o f  a variety of t eaching t echnique s .  
3 .  E valuat ion of student att itude change was based on pre 
and p o s tt e s t s  of a modi f i e d  Rhody Reading Att it ude 
Ass e ssment Sur vey . Thi s  is a pre va lent surve y ,  howe ve r ,  
i t s e f f e c t i ve n e s s  i s  n o t  u n i f o rm l y  a c c e p t e d . 
Furthermore , t h i s  s u r vey h a s  been mod i fi e d  b y  t he 
r e s e ar cher t o  fit the needs o f  t h i s  r e s earch and t o  
me a s u r e a t t i t u de s  t oward S o c i a l  s t u d i e s . The s e  
mod i f i cat i on s  may b e  c a l l e d  into que s t ion b y  s ome 
readers . 
4. The e valuation of student apt i tude wa s based on pre 
and posttests of writ ing sample s .  These were rated us ing 
Coope r 's P r ima r y  T r a it S co r in g  T e c hn ique s .  Thi s 
t echn i que i s  not wide l y  used and c la ims ha ve been made 
about the sub j e ct i vity of the s co r e r .  Thi s  fault has 
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been alleviat e d  somewhat by the fact that three t eache rs 
s core d the es says . The average s core of each e s say wa s 
us e d  in the stat i st i cal analys i s . 
Summary 
The purpos e  of the study wa s t o  int r o duce e l ement s o f  
Davi d B l e i ch 's heu r i s t i c  into the content area rea ding 
s t rat egies o f  s t u dent s in the s eventh gra de . S ince many 
poor rea ders turn away from content areas that involve much 
reading, it was dec i de d  that research woul d  best be done on 
poor readers  in s ocial  studi e s  c l a s se s . Due t o  the fact 
that content area t eache r s  prefer to t ea ch the i r  sub j e ct 
ove r rea ding it was de ci de d  that a rea ding st rat egy shou l d  
b e  t aught t o  t he teache rs which cou l d  b e  impart e d  t o  the 
stu dent s u s ing a minimal amount of t ime an d a nominal amount 
o f  rea ding inst ruct ion . S ince B l e i ch's heuri s t i c  mo s t  
c l o s e l y  f it s  t he i de a l , t he r e s e a r ch cent e r e d  a roun d 
i n s t ruct ing the t eachers t o  u s e  h i s  st rat e g i e s  in the i r  
clas s e s . 
The re s e a r ch 
du rat i on of the 
was  l im it e d  by 
p ro j e ct . The 
t he re lat ive l y  s hort 
evaluat ion of  s t u dent 
affect ive an d e ffe ctive progre s s  i s  sub j ect to some que st ion 
as  i s  the cau s a l  relat ion ship between t he heur i s t i c  an d 
s t u dent respon s e ;  t h i s  i s  due t o  the minimal amount o f  
cla s s room monitoring pos s ible . 
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CHAPTER I I  
REVI EW OF THE LI TERATURE 
Purpose 
The purpose of the study wa s to int roduce concept s of the 
Affect ive Respon s e  Approach to Literature t o  student s in two 
s eventh grade c l a s s rooms in o rder t o  det e rmine whether the 
use o f  affect ive respons e s  change s student s '  att itudes about 
reading and about s ocial studi es . Al so measured wa s student 
a chievement in both areas . 
Reading Comprehension 
Overview 
Reading comprehens ion has been the sub j ect o f  much debate 
and study . Many e xpert s di s agree on the best ways t o  teach 
o r  t o  i mp rove r e a d i n g c o mp r e he n s i o n . E du c a t i o n a l  
phi l o s oph i e s  are s a i d  t o  swin g ,  a s  a pendu lum, f rom one 
b e l i e f  to its ant ithe s i s . Current l y ,  many researchers have 
s wung t oward the i de a  t hat the reader i s  t h e  cen t r a l  
component o f  reading inst ruct ion . 
away from s k i l l s  t owards analys i s  
Ther e  has been a shift 
o f  re spon s e . Yet many 
s t rongly proponent s o f  t eaching phon i c s  and grammar 
defended their approach and the i r  phi losophy . 
have 
The review of 
the research in this  pape r re f le c t s  the t endancy t oward a 
student centered aproach . Howeve r ,  the researcher does not 
wi sh to imply that the teaching of s k i l l s  shou ld be e xcluded 
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or denigrat ed, me rely that a shift of focus should be brought 
about whi ch inc lude s  the st rengths o f  a l l  t e ache r s  and 
strategie s .  
Kar e l  Ros e  has come up with a l i s t  o f  po int s on which 
reading expert s gene ral ly agree . It i s  important to refer to 
this l i st when evaluat ing a new teaching st rategy or idea . 
Thi s  i s  not t o  say that a l l  ideas mu st conform t o  an 
underlying philo sophy of this l i st , yet the l i st s erve s as a 
good reference for lesson-evaluat ion . 
Point s on which reading expert s genera lly agree : 
1 )  Children learn to read by reading 
2 )  Language development cont ributes to reading succes s  
3 )  Experience p lays a n  important role i n  learning to read 
4) A pos it ive environment a s s i s t s  the reader 
5) Family background affect s reading achievement 
6) The teacher matters in reading achievement 
7 )  There is no one magic method for teaching readin g 
8 )  Learning to read i s  a cumulat ive and lifelong proces s  
building on previous skills  
9 )  It i s  import ant that chi ldren acqu ire independent 
skill s  for unlocking words ( Rose , 1 9 8 2 )  . 
In the s t ruggle to improve reading comprehen s i on ,  Patrick 
F inn has concluded that 
comp rehens ion cannot be taught dire ct l y ,  but 
can be improved ,  fac i l it at e d ,  and enhanced ( 1 )  
t hrough e xposure t o  r i ch and var i e d  l anguage 
e xp e r i en ce s ; ( 2 )  t h rough e xp e r i e n c e s  t hat 
encou rage st udent s to r e f l ect upon and make 
e xp l i c it t he conne ct ion between the i r  gener a l  
u s e  o f  l anguage , the i r  expe rience , a n d  t he ir 
knowl e dge o f  t he wo r l d ;  and ( 3 )  t h rough 
e x e r c i s e s  a n d  e xp e r i e n c e s  t h a t  e n c ou r a g e  
student s to re flect upon and make exp l icit the 
conn e ct ion between t h e i r  u s e  of p a rt i cu l a r  
a s p e ct s o f  language ( t ho s e  known t o  c au s e  
d i f f i cu l t y )  t h e i r  e xp e r i e n c e , a n d  t he i r  
knowledge of the world (Finn , 1 9 8 5, p .  1 8 9 )  
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In the 1 9 3 0 ' s educat o r s  began r e s e a r ching the ways that 
t e a chers and student s app roach l e a rning . T e a ch e r s  were 
becoming intere sted in how student s learn from t e xt and from 
t e a ch e r s . John D ewey ( 19 3 9 )  r e s e a r ch e d  the f i e l d  o f  
comprehens ion and ana l yz e d  the way s  that t ea chers measure 
comprehen s ion and the ways that instructors a s k  que st ion s . 
He ha s sugge sted that i n st ructors move away f rom s imp le 
ident ·i f i cat i on que r i e s  and he lp t he student s move up ·t he 
t a xonomy of thinking skills . 
Dewey de s c r i l;>ed the " a rt o f  que s t ioning" as  the art o f  
showing pupi l s  how t o  " di rect the i r  own inq uiries  and so to 
form in them the hab it o f  inquiry"  ( 1 9 3 9 ,  p .  2 66) Dewey 
offered five s uggest ions to accomplish this goa l . 
1 )  Que stions should requ ire student s t o  use information 
rather than to produce it l itera l ly and direct ly . 
2 )  Empha s i s  should be on deve lop ing the sub j ect and not on 
gett ing the one correct answer . 
3 )  Questions should keep sub j e ct matter deve loping ; each 
que st ion should add to a cont inuous di s cus s ion . 
Que st ions should not be asked as i f  each one were 
complete in it self so that when the que st ion i s  
answered, the matter can be disposed o f  and another 
t a ken up . 
4) There should be periodic reviews of what has gone on 
before in order to e xt ract the ne t meaning and focus on 
what is s ignifi cant in prior di s cuss ion and to put old 
material into the new perspect ive that later material 
has supp l ied . 
5 )  At the end o f  a que s t i on / di s c u-s s i on s e s s i on there 
shou ld be a s en s e  of accomp l i shment and an e xpectat ion 
and des ire that more i s  to come ( Dewey,  1 93 9 ,  p . 2 66) . 
Comprehens ion has he re been port rayed as an element of a 
greater whole . The study o f  reading comprehens ion i s  then a 
study o f  a student 's background, fami ly l i fe ,  and e xperience . 
-
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I t  i s  sugge sted that a problem with comp rehe n s i on may have 
little to do with a person ' s  decoding ski l l s ,  but more to do 
with s ynthe s i s / inte rp ret ion s k i l l s . " I t 's not that t he 
ma j ority of student s can 't read . Most choose not to becau se 
t he y  have neve r been shown how t o  e xp lore 
e f fe ct ivel y "  (Vacca and Vacca , 1 98 6 ,  p .  6 ) . 
and int e rpret 
The chal lenge , 
then , i s  t o  find ways to a s s ist  comprehen s ion through means 
that encourage interp retat ion and explorat ion . 
Affective Response 
Many res earche r s  have come t o  the conclus ion that t rue 
comprehens ion invo lve s the a s s imilat ion of new concept s with 
p e r s onal beliefs  and concept ions . A p r imary r e s earche r in 
this  field i s  Lou i s e  Rosenb l att . A cont emporary o f  Dewey,  
she was concerned with enhanc ing and underst anding student s '  
abi l it ie s  t o  comprehend and int erpret l it erature . Rosenblatt 
p o s t u late s  in Literature as Exploration ( 1 9 3 8 ) , t hat the 
meaning of l it e rature is  found not in the t ext but i s  created 
in the interact ion between the reader and the t ext . In order 
for a reader to come to a who le or even a va lid understanding 
of l it erature he must "be given the opportunity and courage 
t o  approach l it erature pe rsona lly,  t o  let it mean s omething 
to him direct ly "  ( Rosenblatt , 1 9 3 8 ,  p .  8 1 ) . 
D a v i d  B le i ch ( 1 9 7 5 )  h a s  t aken the b a s i c  t enet s o f  
Rose nb latt 's i d e a s  a n d  app l ie d  t h e m  t o  t h e  c l a s s room . He 
t ea che s student s t o  i n t e rpret l it e rat ure b a s e d  on t h e i r  
p e r s on a l react ions t o  it . Student s p i ck out t he mo st 
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important word in o r  the ir most vivid a s s o c i at i on t o  the 
t ext , a nalyse the i r  choice and dete rmine which qual i t i e s  of 
the text e l i c ited their re sponse . The ir crit i que of a text 
i s  a s  much an analys i s  o f  the i r  rat iocinat ion a s  it i s  an 
evaluat ion of the work as  a whole . 
The use  of a reade r 's emot iona l re spons e  t o  the wr itten 
word is a l s o  u s e fu l  as a t e chn i que to i n c re a s e  reading 
comp r ehen s i on f o r  beg inning or " s l o w "  reade r s . Some 
r e s e a r che r s  have advi s e d  that i n s t ru c t o r s  downp l a y  the 
importance of diagno s i s , pres cript ion and t e st ing in favor of 
increased dialogue with the s tudent and t he t e xt ( Gage , 
1 9 7 1 ) . Educators have come to the conclus ion that a s tudent 's 
interpret at ion of a text , indeed his  ab i l it y  to interpret the 
t e xt , i s  l a rge l y  s haped b y  h i s  p e r s on a l  e xp e r i e n c e . 
I n s t ru c t o r s  have l e a rn e d  t o  h e l p  s tudent s u s e  t h e i r  
e xpe r i ence t o  help them int e rpret cont e xt c l ue s . For 
instance , i f  a reader encount ers the words " Some s quare s do 
not have four s ides "  a confus ion wil l  re sult . 
[ Thi s ]  s entence , l ike a l l  reading s ituat ion s ,  
demands reade r  int eract ion . The [ reade r ]  might 
r e a ct in any numb e r  o f  wa y s . " Th i s  i s  a 
mi sprint -it shou ld s a y ,  ' al l  s quare s have four 
s ides . '  No , maybe that 's not the kind o f  s quare 
it mean s ;  Michae l Phi lbutt is a s quare , and he 
doesn 't have four s i des . No , that 's not what it 
mean s . Now a s quare is a plane f i gure , but it 
has a front and a back , or does it have a back 
s ide ? That 's e ither five or s i x  s i de s " (He i lman , 
Bla ir & Rupley, 1 98 1 ,  p .  6 )  
The reader port rayed he re i s  react ing t o  the t e xt i n  a 
per s onal way . He is  t rying t o  comprehend wha t he ha s read 
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us ing the knowledge he has gathe red from his envi ronment . He 
uses his s chema in orde r ·  to come to an unde rstanding o f  new 
print mat eria l . The mean ing that he uncover s  in the t e xt 
come s as  much from h i s  own envi ronment a s  it doe s from the 
print . 
I t  has  been theo r i z ed that the reade r 's b a ckgr ound 
corre lates clo s e ly with comprehens ion of the te xt ( Adams and 
Bruce , 1 9 8 0) .  Comprehens ion i s  not an aut omat i c  result o f  
mas t e r ing decoding s k i l l s  ( Cooper ,  1 9 8 6 . ) , but r e l i e s  more 
heavily on the reade r 's p r i o r  knowl e dge of h i s  wor l d . 
( Harr i s  and Hodge s ,  1 9 8 1 ) .  Re s ea r cher s  have c ome t o  see 
comprehens ion as the "bui lding of bridges between the new and 
t h e  k n o wn " ( P e a r s on a n d  John s on ,  1 9 7 8 ,  p .  24) . 
Comprehen s ion i s  now seen a s  an interact ion o f  the reade r ' s 
s chema with the t ext it self . 
Affective Response in Action 
A nu mb e r  o f  researchers have experimented with t e a ching 
style s whi ch draw on student shemata in order to comprehend 
the t e xt . Marie D ion i s io ha s t aught her remedial reading 
student s to evaluat e l iterature via l etters t o  the t ea che r . 
She has abandoned i s o l a t e d  reading s k i l l s  i n  favor o f  
personal response and higher level thinking ski l l s  ( D ion i s i o ,  
1 98 9 )  . Martha Dudley ( 1 9 8 9 )  has u sed more structured t enets 
o f  Atwe l l  and Romano to f i t  the d i ve r s e  n e e d s  o f  
cultural ly/ab i l it y  mixed c l a s s e s . Caro l G i l e s  ( 1 9 8 9 )  has 
cho sen to use study groups and interpersonnel dialogue in her 
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classes as  a means to come to an interpretat ion o f  the text . 
Robert P robst ( 19 8 8 )  sees reading a s  a dialogue with a text . 
The t e a ching o f  s k i l l s  i s  s econdary t o  the re spon s e  to 
l iterature as l iterature . 
B i l l  C o r c o r a n  h a s  a n  i nt e r e s t i n g  a n a logy t o  t he 
int e rp retat ion o f  l i t e rature . He a r gu e s  h i s  " ca s e  for 
p e r s ona l ,  ope rat iona l and cultu ral dimensions o f  l it e rary 
response . "  L ike Ble ich , he fee l s  that student s should start 
with the ir init ial , visceral response to the work . He s ee s  
l it erature a s  " anatomi es of di scours e ,  as  bodies of l anguage 
t o  be plea surably dismembered and recon s t it uted,  no matter 
how apparent ly inacce s s able and seriou s the t ext in quest ion " 
( Corcoran , 1 98 8 ,  p .  3 9 ) . 
St even Athanas e s  ( 19 8 8 )  sees student s a s  legis lators of 
meaning . He imbues the student s with a sense of ownership of 
the text as  he builds on the works of Rosenbl att and B l e i ch . 
Car l s on ( 19 8 8 ) and S chaa r s  ( 19 8 8 ) have a l s o  s u c ce s s fu l l y  
imp lemented the tenet s of Ros enblatt and B l e i ch into their 
clas s srooms . Re searchers have shown that incre a s ing student 
own e r s h i p ,  a ccount abi l it y  and invo l vement with the t ext 
increases their succes s  with the t ext . 
Reading/Writing Correlation 
Other re s ea rche r s  o f  the reading pro c e s s  have st rongly 
advocated the integrat ion o f  reading and writ ing ins t ruct i on . 
The work o f  Evanechko , Oll i l a ,  and Armst rong ( 19 7 4 )  indicated 
that " re ading and wr it ing u s e  certain s k i l l s  in common and 
-14 -
that the pre s en ce o f  tho s e  s k i l l s  s hould result in better 
performance in both areas " {Ha r r i s  and S ipay ,  1 9 8 4, p 8 7 ) . 
They determined f luency o f  l anguage t o  be the s ingle most 
import ant factor in reading succe s s . Thi s  t ie s  in with the 
theories of Kenneth Goodman and Roach Van Allen . 
Evanechko sugge s t s  reinforcement o f  language f luency and 
competency in the use of varying and more complex synta ct ic 
st ructure s as  the f irst step in improving reading performance 
( Ha r r i s  and S ipay , Ib id) . Allen ( 1 9 6 9 )  first de s cr ibed the 
language experience approach ( LEA) in a p aper presented at 
t he E a r ly Chi l dhood Lecture S e r i e s , Yp s i lant i ,  Mi ch . ,  in 
1 9 6 9 . Harris and S ipay offer this approach as one t echn ique 
f o r  a ch i e vin g the goa l  o f  imp roved r e a d i n g  p e r f o rman ce 
through l anguage integrat ion . 
Thi s  app r o a ch i n t e g r a t e s  t h e  t e a ch in g  o f  
l i s t en ing , speaking, reading , and writ ing . As 
de s c r ibed by Al len [ ED 03 4 5 7 1 ] , LEA invo l ve s  
a l l o w i n g  s t udent s t o  t a l k  a b o u t  t op i c s  o f  
i n t e re s t , d i s c u s s  t h o s e  t op i c s with othe r s , 
l is t en t o  the l anguage of many authors , dictate 
their own stories or poems to teachers o r  other 
a du l t s , t e l l  s t o r i e s ,  e xp l o r e  w r i t ing a s  a 
recreat ional act ivit y ,  write the i r  own book s , and 
relate reading t o  speak ing and writ ing through 
hearing the i r  own stories read aloud . {Ha rris and 
S ipay, 1 98 4, p 8 7 )  
Us ing LEA ensures increased apt itude in a l l  areas of language 
use . With enhanced l anguage the student s gain enhanced thought 
( B runer ,  1 98 3 )  . A cent ral component o f  LEA i s  dialogue and 
communi cat ion between the student s and the i r  p e e r s  and the i r  
teacher . J .  David Cooper ,  i n  h i s  t extbook , Improving Reading 
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Comprehension, has s ugge sted s ome i de a s  about int egrat ing 
reading and writ ing . 
Readers and Writers as  Comp osers of Meaning 
Reader Writer 
P lanner Have purpos e  for reading 
Generate background 
Have purpose for writ ing 
Generate background 
Composer Read and compose meaning Write and compose 
meanin g 
Editor Reread , reflect , 
revise meaning 
Revi se 
Mon itor Finali z e  meaning F inal i ze copy 
The proce s s e s  of proficient reading and writ ing not only 
have many s imilarit ies in how they funct ion , but they also 
t end t o  be proce s s e s  that are used t ogethe r . Whenever 
po s s ib l e ,  reading and writ ing a ct i vit i e s  shou l d  be t ied 
t ogether and not taught as seperate sub j ect s . The teach ing 
of reading and writ ing together involves 
1 .  teaching student s the writ ing proce s s ,  
2 .  point ing out the re lat ionships that e xi st 
between reading and writ ing . 
3 .  us ing writing activities as  a part of the reading 
lesson and u sing reading materials as  a st imulus f or 
writ ing . 
The t e ache r s hou ld not a s sume t hat the t e a ch ing of 
writ ing automat i cally improves comprehens ion or vice ve rsa . 
Student s must be t aught how t o  write just a s  they must be 
t aught how to comprehend . However ,  i f  the t wo proce s s e s  
a r e  systemet ically t aught and related t o  each othe r ,  they 
wil l  reinforce each other ( Cooper ,  J .  1 98 6 ,  p .  3 1 2) . 
What i s  interest ing about Cooper i s  that he too c a l l s  readers 
composers of meaning. With his advocacy o f  int e grat i on o f  
reading and writ ing coup led with h i s  b e l i e f  that meaning is 
-1 6 -
created ( comp o s e d )  by the reade r ,  he cont r ibut e s  t o  t he 
be l iefs and works of researchers along the Rosenblatt l ine . 
Many t eachers and researche r s  of the teaching o f  wr iting 
have e spou s e d  t e chn i que s and att i t ude s t hat enhance the 
learning proce s s  in all areas . Janet Emig has presented some 
fa l la c i e s  about the teaching o f  writ ing that can be e a s i ly 
app l ied to the teaching of reading . 
Tenet s o f  Magi ca l  Thinking Paradigm--Current Credo 
1 )  Writ ing i s  taught- -not learned 
2) Writ ing is t aught atomi stica l ly ,  bottom up 
3 )  There is e s s ent ially one proce s s  that s erves a l l  
4 )  Writ ing Proce s s  i s  l inear 
5 )  Writ ing P roce s s  is almost exclus ive ly con s cious 
6) Because writ ing i s  cons ciou s ,  it can be done swift ly and 
in order 
7 )  No community or collaborat ion in writ ing , it is a 
s ilent , solitary ent ity 
Developmental Research Findings 
1 )  Wri ting is learned 
2) Writ ing process  is comp lex-wholes  to part s and back 
again 
3 )  There is no monol ithic writ ing proces s  
4 )  Non-linear writ ing i s  natura l ,  real 
5 )  Writing i s  o ften pre-cons cious 
6) Writing has varying rhythms 
7 )  P roce s s  i s  enhanced by group work 
( Emig ,  1 9 8 7 , p . 63 - 4 ) 
The deve lopment al r e s earch findings corre late with the beliefs  
of many re searche r s  of the reading proce s s . For t h i s  reason,  
and becaus e  reading and writ ing have been shown to be two facet s 
o f  the s ame p roce s s ,  many res earch t e chn ique s that have been 
t ried in writ ing experiment s are readily adapt ab le to study of 
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the reading proce s s . Furthermore , many of the s e  techniques can 
also  be profitably adapted to use  in the content areas . 
Reading Comprehension in the Content Area 
Cont ent area t ea che r s  are qu ite occup i e d  with the i r  
cas e load . Many look on the field o f  reading ins t ruct ion as 
s omething comp l e x ,  overwhe lming and beyond the i r  ken . They 
feel that it is not the ir j ob to t each reading . They have 
enough trouble teaching social studies or s c ience . 
According t o  Vacca and Vacca ( 1 9 8  6, p .  7 )  , " a  cont ent 
t e a cher ' s  j ob is not to teach s k i l l s  per s e ,  but to show 
student s how to u s e  reading e f fective l y  to comprehend and 
learn from text materials " . 
Early ( 1 9 64) s a i d  cont ent area teache r s  s hou ld draw 
three implications about the ir role : 
1 )  They have something important to cont ribute t o  the 
reading development of student s ,  but they need not 
become reading specia l i s t s  to cont ribute it . 
2 )  They should not be he ld respon s ible for direct reading 
instruct ion , s ince a qual i fied reading teacher wi l l  be 
in a better posit ion to de liver a program that meet s the 
spe c i a l i zed needs and abi l i t i e s  o f  learne r s  at every 
bend of the spiral . 
3 )  A reading program works best when reading specialist 
and content teachers re spect and understand each other ' s  
roles  (Vacca and Vacca, 1 9 86, p . 1 2 ) . 
According to Vacca and Vacca , the t eacher ' s  role i s  often to 
faci l itate the conve rsat ions in the cla s s room . As they s ee 
it , c l a s s room lea rning cons i s t s  of conve r sat ions between a 
t e ache r and s t u dent s ,  student s and othe r s t udent s ,  and 
readers and the text (Vacca and Vacca, 1 9 86, p .  5 ) . 
I f  the teache r can fo l low the que st ion ing guidel ines o f  
D e we y ,  t h e  c l a s s  w i l l  come t o  i n t e rp re t at i o n s  and 
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comprehens ions of the text without the need or the crutch of 
typ i cal reading comprhens ion qui z z e s . In  fact , boring , end 
of chap t e r  s t udy que s t ions can be s uppl ement ed , i f  not 
s uppl ante d ,  by d i s cu s s ion s e s s ions invo lving s tudent s as  
legis lators of mean ing . Levstik ( 1 9 86, p .  1 2 )  has said that 
" t op i c s  in content areas can o ften be t reated t hought fully 
and e ffect ive ly through narrative text . "  
What i s  needed, i n  fact , what i s  mos t  helpful , i s  an 
i n fu s ion of who le language act ivit i e s  into cont ent area 
st rat egie s .  For " in the new paradigm ,  knowledge i s  inte rnal 
and s ub j e ct ive , l e a rn in g  i s  c on s t ru ct ing me an i n g ,  and 
t e a ch ing i s  a dyn ami c comb in a t i on of c o a c h i n g  and 
fac i l itat ing ( H i eb e rt and F i she r ,  1 9 9 0 ,  pp . 62 - 3 ) . The 
que st ions need to be student rathe r than text originated,  and 
the tasks should be authent i c . Whi le mo st t eache r s  who use  
who l e  language in 
unab l e  to make the 
reading and writ ing p e r i o d s  have b een 
j ump to us ing whol e  language in s ocial  
studi e s ,  science , and mathemat ics ( Hiebert and F i sher,  1 9 9 0 ) , 
the l e s s ons of P robst , B l e i ch ,  and Rosenblatt can e a s i ly be 
adapted to content area reading . Steven Tchudi ( 1 9 89 ) , whose 
goal it i s  t o  enable a l l  student s t o  use crit i ca l  thinking 
s k i l ls , cal l s  for " interdi s c ip l inary exp lorat ion of a wide 
range of t op i c s " u s ing a dive r s i fied a rray o f  media whi ch 
st ret ch the bounda r i e s  between content areas , making t hem 
fairly ephemera l . 
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The approach o f  inst ru c t o r s  l ike Tchudi inc re a s e s  a 
st udent ' s  awarene s s  o f  the inte rre lat ionship o f  educat ional 
con cept s and worldly app l icat ions . This i s  a ma j or bene f it 
o f  " who l e  languag e "  app roache s t o  educat ion . When the 
student is the central component of the learning p roce s s ,  and 
a l l  the wo r l d ' s  e xper ience is the t e xt , the s t udent ' s  
l e �rning pot ent ial is l imited only by h is or her abi l ity to 
learn . 
Theories and Models 
COGNI TIVE DEVELOPMENT 
A numb e r  o f  r e s ea rche rs have studied the c o r re l at i on 
b et ween cogn it ive deve lopment and l anguage deve l opment . 
Conclus ions have been drawn showing a relat ionship between 
cogn it ive growt h through language u s age and e du cat iona l 
. 
succe s s . Barnes ( 1 9 7 6) and Goodman ( 1 9 87 )  have devot ed much 
t ime to deliniat ing an environment which is most conducive to 
growth through language deve lopment and u s age . From the ir 
findings a model o f  a c la s s room envi ronment can be envi s ioned 
which great ly facil itates the learning proce s s .  
Given the view o f  the reader a s  the cent ral e l ement of 
the learning proc e s s  and the reade r ' s  e xper ience / s chema as 
the key to unlocking learn ing potent ia l ,  it is e a s y  to view 
the wor l d  and a l l  new e xp e r i ence s as a ' t e xt . ' Student s 
e xper ience many new wor lds through the vicarious act iv it ie s  
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in reading . Strateg i e s  that he lp them int erpret l i t e rature 
would a l so help them unde rstand their per sonal experiences .  
The conve rse i s  also true . 
Acco rding t o  Goodman , Smit h ,  Me redit h ,  and Goodman 
( 1 9 87 ) , if you cons ider reading to be a proces s  rather than a 
product you may cons ide r  learning to a l s o  be a proces s .  The 
goal of educat ors i s  t o  fac i l itat e  thi s  proce s s  a s  much as  
p o s s ible . The proce s s  i s  provi ded by the cur r i cu lum; its  
depth of use is  determined by the approach of the teacher and 
by the abi l ity of the student . A student can be shown ways 
to eva luat e h i s  envi ronment by help ing him deve l op h i s  
language . " Language development fol lows and i s  facilitated 
by cogn it ive deve l opment and in t u rn fac i l it a t e s  s u ch 
deve lopment . Both language and thought expand through this 
interact ion , and it i s  this  expan s ion that become s the key 
ob j ect ive of the school curr icu lum" ( Goodman , Smith, Meredith 
& Goodman , 1 9 87 ,  p . 3 ) . The more you e xpose the students to 
varied language u s e  the more you incre a s e  the t endency of 
t hat s t udent t o  e xpand his s chema and so i n c r e a s e  h i s  
cogn itive deve lopment ( Rume lhart , 1 9 88) . 
increase the student 's awarene s s . 
The idea i s  t o  
The s chool provide s many r i ch experiences t o  student s . 
The goal o f  the educator i s  t o  fa c i l itate the st udent ' s  
incorporat ion of these experience s in his or her own learning 
proce s s . The s choo l s e rve s as a sett ing for p e r s onal 
deve lopment through language development . 
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S chool for every chi ld i s  a confront at i on o f  
between what he " knows " al ready and what the 
s choo l o f fe r s ,  t h i s  is t rue of both s o c i a l  
learning and o f  the k inds o f  learning whi ch 
const itute the mani fest curri culum . Whenever 
s chool learning h a s  gone beyond meaning l e s s  
rote , w e  can t ake i t  that a chi ld ha s made 
some kind of re lat ionship between what he knows 
al ready and what the s chool has repre sented 
( Barne s ,  1 97 6 , p . 2 2 ) . 
Due t o  t h i s  ' fact ' each student ' s  p e rcept i on o f  the 
s chool and profit from the l e s s on varies  as  h i s /her s chema 
correlat e s  with the content / language of the les son . 
In Barne s ' op in ion , it i s  usua l l y  p rofitab l e  t o  begin 
l e s s on s  with concret e and fami l ia r  ide a s . Teache r s  mu st 
cont ain within a les son mat e rial whi ch the student s already 
unde r s t and . Int e rmingled with the fami l ia r  ingredient s are 
new and cha l lenging ideas . Learning i s  not addit ive but 
percept ive / int erpret ive . Teache rs should mix experience with 
p a s t  know l e dg e , a l lowing the s tudent s t o  a s s imi l at e ,  
con j e cture , s t o re and u s e  this  knowl edge ( Barne s ,  1 9 7 6 ) . 
Remembering that language and learn ing a s s i st each othe r s ' 
deve lopment , it i s  mos t  prof itab l e  t o  have the student s 
engage in informa l ,  but gu ided,  d i s cu s s ion about the ir new 
knowledge . 
As student s discu s s  t he ir thought s and fee l ings they are 
forced to put this  inchoate informat ion into words ( Weave r ,  
1 97 9 ,  and Choms ky, 1 9 7 5 )  . In  s o  do ing, the y  clarify the ir 
imp re s s ions both to themselves and t o  the group . 
As t eache rs lead such d i s cu s s ions it i s  important that 
they ensure that a l l  r e l evant informat ion i s  cons ide red . 
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1 
Every s t udent s h ou l d  be e n c o u r a g e d  t o  c ont r ibut e t o  
d is cu s s ion any t hought s and imp r e s s ions that they have 
concern ing the l e a xn ing e xpe r ien ce . Once the gene r a l  
impre s s ions have been gathered and as s imilated b y  the group , 
it is necce s s ary t o  gu ide the members  o f  t he group uo be 
exp l ic it about fact s ,  to postulate theor ie s  that are based on 
and e xtended f rom t he s e  fact s and the s t udent s ' p r imary 
impres s ions . F in a l l y  the group can con s ider e f fect s and 
con c lu s ions of the learn ing proce s s  ( Barne s ,  1 9 7 6) . This 
d is cu s s ion proce s s  put s the re spon s ib il ity t o  learn on the 
shoulders of the gro �p as a whole . This mode l empower s  the 
s t u dent s to u s e  the ir p e r s on a l  s chemata to come to a 
comprehens ion o f  the new mate r ia l . Furthermo re , this mode l 
doe s not ent a il reteaching the in structors in new t e chn iques 
nor does it enat il the purchas e  of new mate r ia l s . With this 
p h il o s ophy in min d ,  it is e a s y  t o  s e e  how the s e  open 
d is cu �s ions can be used in a l l  areas  o f  ins t ruct ion w ith an 
increase of comprehens ion on the part o f  the student s .  
I f  there are , as  Barnes state s ,  t wo k inds o f  teaching, l 
t hen the above t e chn ique wou ld sure ly be o f  the hypothet ical 
mode . The student s are act ive ly involved in the learning . 
They a re the substance o f  dis cu s s ion a s  they cont r ibut e to 
the dis cus s ion . In this mode the students fee l an ownership 
Expository Mode: teacher controlled,may or may not involve student wholly, 
Hypothethical Mode: Cooperative, more wholly involves student with lesson 
(Barnes, pll4, 1976). 
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not on ly o f  the l e arni ng proce s s , but of the content matter 
as  wel l . This i s  e s s ent ial in e stabli shing the s ett ing which 
R o s e n b l a t t  de s cr i b e d  a s  cent r a l  t o  t h e  wo r k i n g s  o f  
t ransact ionalism ( Barnes , 1 97 6 ) . 
Con s i de r ing t h e  chart b e l ow ,  w i t h whi ch B a r n e s  
cont rast s two teaching styles , i t  i s  easy t o  s e e  how closely 
the methods of the Interpretat ion Teacher mat ch the i deals of 
Lou i se Ro senblatt . 
Trans format ion Teache r 
--Believes knowledge exists in form of pub l i c  
dis cipl ines which include content and criteria 
o f  performance . 
- -Values learne r ' s  performance inso far as it 
conforms to criteria/discipl ine . 
--Perceives teache r ' s  task to be 
evaluat ion/ correct ion of student s '  performance , 
according t o  criteria of whi ch he i s  the 
guardian . 
--Perceives learner as  uninformed ves se l  t o  be 
fi l led with knowledge . 
Int erpretat ion Teacher 
--Believes knowledge exists in knower ' s  abi l ity t o  
organ i z e  thought and act ion . 
--Value s  learners commitment - -shared contribut ion 
to learning . 
- -Perceive s  t e ache r ' s  t ask to be the sett ing up o f  
a dialogue i n  whi ch the learner can reshape h i s  
knowledge through interact ion with other s .  
--Perceive s learner as  pos ses s ing knowledge that 
only needs to be re shaped and stretched . 
( Barne s ,  1 9 7 6  pp . 1 4 4 - 1 4 5 )  
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Establishing the Atmosphere for Learning 
The Int e rpretat ion t ea cher e st ab l is he s  an atmo sphere of 
t ent at ivene s s  in her clas s room.  The student s are engaged in 
t he learn ing p roce s s  rather than s itt ing on t he s ide l ine s .  
Truth is discovered and created with and by the student s rather 
than for them. An int e rpret ive teacher encourage s dis cu s s ion , 
thin k ing a loud, hypothe t ical e xp l anat ion s .  For if t eache rs 
demand too much st ructure and conformity the resu lt might be too 
l ittle thought ( Barne s ,  1 9 7 6) . 
In a class  such as  this it is import ant for the teacher and 
the student s a l ike to dis t ingu ish between speech as re flect ion 
and speech a s  commun icat ion ( Barne s ,  1 9 7 6) . It  help s ,  when 
grapp l ing with new or dif f icult mat e r ia l ,  to t a lk one ' s  s e l f  
th rough t h e  p roblem . Th is f o r ce s an o r g a n iz at ion upon 
previou s l y  j umb le d  thought and emot ion . Such d ia l ogue is 
app l icable to clas s rooms whenever speech a s  re flect ion is s een 
in t he " open " int e ract ion of student s wor k ing/dis cu s s ing in 
sma l l  groups . This encourage s opennes s ,  s e l f-evaluat ion , an d 
more complete answers ( Barnes ,  1 9 7 6) . 
The teacher mu st s e rve a s  a ment or as  he mode l s  the mo st 
bene f ic ia l  app roach to dis cu s s ion of va r ied idea s .  Barnes 
( Ba rne s ,  1 9 7 6) p o int s out that a s  t h e re are t wo typ e s  of 
teaching, there are two approaches to dis cus s ion . 
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UNDERSTAND ING . . . . . . . . . .  VERSUS . . . . . . . . . . . . .  JUDG ING 
Accept s Idea Pos it ive Eva l uat ion ( Good) 
Clari fies Underst anding Negat ive Evaluat ion (Wrong ) 
Reflect s  or Paraphrases Ideas Counter P ropos a l s ,  
Suggest ions 
Expands on Someone Else ' s  Idea Implies Judgment s 
( Should-Shou ld neve r ,  you 
always , everybody ought ) 
-- ( Barne s ,  1 9 7 6, p .  1 1 2 )  
Some student s tend toward the " Judging " approach . They 
fee l that it is the i r  dut y to point out e rrors in othe r ' s  
logic . They point out the good and the bad point s of ideas 
wit hout cons i d e r at ion t hat the s e  i d e a �  m i ght be good 
beginnings that need deve lopment . Garth Boome r ( 1 9 87 )  states 
that it is of prime importance t o  stre s s  the underst anding 
mode of sharing idea s . With Ros enb latt and Barne s he put s 
emphas i s on e s t ab l i shing t he p rope r  sett ing for enhan c ing 
learning . 
The t ea chers ' s  role i s  t o  make sure t hat t he 
l e arne r s  have the opportun ity t o  c l a r i f y  the 
p roblem,  to make ob s e rvat ions in pot ent i a l l y 
prof itable area s ,  to form and t e st hypothe s e s ,  
and t o  reflect on the result s . T o  omit any of 
the se opportun i t i e s  would be t o  j eopardi z e  the 
learning ( Boome r ,  1 9 87 ,  p .  1 2 ) . 
I f  a s e t t ing s u ch a s  t h i s  can be e s t ab l i s he d  and 
sustained, the learners wi l l  fee l that they own , they creat e ,  
they benefit from the learning proce s s . They are us ing the ir 
language to a s s e s  and t o  communicate their e xper ienc e s  with 
the world. 
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Now that the student s no longe r feel that meaning and 
value of learn ing i s  not found e l s ewhere : ne ither encoded 
within the t e xt nor enshrouded within the int e l �ect of the 
t ea che r ,  but i s  within and f rom the i r  own t hought s and 
expe rience s ,  it i s  ne cce s s ary for the s choo l to "provide 
int e l l e ctu a l ly s upport e d  expe r i ence s for t h e  growth o f  
student s ' thought and language " ( Goodman , Brook s ,  Meredith & 
Goodman , 1 9 87 ,  p .  3 ) . 
The curricu lum mu st pre s ent a cha l lenge to t eache r s  as  
we l l  as student s . The worthine s s  o f  the sub je ct matter mu st 
be evaluat e d  s at i s fact o r i l y  by both student and teache r . 
Each must be sat i s fied with the what and the why of learning 
( Boome r ,  1 9 87 ) . I f  the l it e rature can be b a s e d  on the 
fami l iar with forays into the chal lenging , the student s will 
be better equipp ed to meet the chal lange s . " Language and 
t h i n k i n g  deve l op t o g e t h e r  a s  c h i l dr e n  c o n f r o n t  n e w  
problemat i c  s ituat ion s "  (Goodman, Smith , Meredith & Goodman, 
1 9 8 7 )  . I dea l l y ,  the curriculum and the clas s room atmo sphe re 
should combine to create opportun ity for e xpan s ion of student 
experience , thought , and language . 
Established Atmospheres for Learning 
Nancy At we l l  ( 1 9 87 ) , P at r i c i a  Re ed ( 1 9 8  7 )  , and Sylvia 
Ashton-Warner ( 1 9 87 )  have each created such atmo spheres in 
their own cla s s rooms . Each of these t eachers use  dialogue as 
the main ingredient o f  the t eaching proce s s . Kohl ( 1 9 84 )  , 
Ro s enb latt ( 1 9 3 8) , B l e i ch ( 1 9 7 5 ) , and Asht on-Warner ( 1 9 63 )  
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have in common a sense o f  student as  center . The student i s  
the one interact ing with the text ,  the s chool and the world . 
The teache r must create a curriculum, a style of que stioning, 
and environment that st imulate s  and facil itat e s  the student s ' 
growth . 
Nancy Atwe l l  ( 19 87 )  i s  pe rpetua lly invo lved in c l a s s room 
research . Student s in he r c l a s s rooms , are given choi ce and 
respons ibi l it y  in book cho ice . They record t he i r  re spon ses  
( in i t i a l ly t he i r  emot i onal and a f f e ct ive re spon s e s ; i . e .  
B l e i ch and Ro s enb lat t )  and op inions in informal l et t e r s  t o  
t h e  teache r . A dialogue in wr itt en form i s  e s t ab l i shed . 
Thi s dialogue i s  eas i l y  e xpanded in the form o f  c l a s s room 
discu s s ions . But the student s ,  and the i r  op inions , form the 
impetus o f  di s cu s s ion . She has c reated an atmo sphere of 
openne s s  and t entat ivene s s . Student s are free t o  a s k  
que st ions without undue censure or worry o f  accusat ion s  o f  
digre s s ion . L ike Sylvia Ashton-Warner,  she has estab l i shed a 
s et t i n g  whe re t h e  c h i l dr e n  k n ow , w i t h  out c on s c i ou s  
cogn i zence , that they own the t o o l s  o f  e du cat i on . The 
sub j e ct matter,  the vocabulary , the spe l l ing l i st - a l l  are 
from and of the student s . The wr i t ing p roc e s s i s  qu ite 
s imilar to the proce s s  proposed by J .  David Cooper ( 19 86) : 
its cent ral tenet i s  dialogue . 
Atw e l l  i s  studying much more than the product s of the 
s tudent ' s  writ ing . She has even gone beyond s tudy o f  the 
ove rt wr it ing proce s s . She is  studying the background , the 
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s chema , the rat iocinat ion of her student s .  She commun icat e s  
c l o s e ly with h e r  student s t o  dete rmine t he s o c i o l ingu i st i c  
root s o f  t he i r  w r i t i n g  patt e rn s  a n d  p r e j u d i c e s . She 
acknowledge s the role t hat a pe r s on ' s  envi ronment ha s upon a 
p e r s on ' s  writ ing abi l i t y . T h i s  i s  the m i r ro r  image o f  
Ro s enblatt ' s  empha s i s  o n  environmenta l  e ff e ct s on re ading 
abi l ity . 
Patricia Reed ( 1 9 87 )  deve loped spec i f i c  goa l s  t o  u s e  in 
dia logue with student s .  She s t re s s ed the import ance of 
e xamining student s '  att itude s t oward their past writ ing , of 
determining how the student s view the i r  writ ing act ivit ies  of 
previous years in orde r to determine att itudinal patterns and 
pre j udices . She had student s " look at the ir writ ing o f  past 
years and from that ident ify s ome att itude s  that were very 
much hurt ing t he i r  w r i t i n g ,  and [she ] t ri e d  to work on 
changing them" (Reed, 1 9 87 ,  p .  1 2 9 ) . 
Aft e r  review o f  this  res earch it be came evident that a 
student ' s  environment and s chema have great influence upon 
their approach to both reading and writ ing . Student s deve lop 
att itude s about reading and writing that e ffect the ir abi l ity 
to comprehend and e xpres s  language . In order t o  opt imi z e  the 
s tudent s ' abi l it y  to comp rehend and ut i l i z e  l anguage t he 
s ub j e ct mat t e r  mu st be approp iat e t o  the s tudent . The 
t ransact ion between the reade r/writer and the t e xt mus t  be 
s t r e s s e d ,  and an atmo sphe re of openne s s ,  t entat ivene s s  and 
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accept ance mu st be e st ab l i shed in the c l a s s room . The 
fol lowing reccomendat ions by Goodman et al . ( 1 9 87 )  make a 
good check l i s t  for e s t ab l i shing the p rope r s et t ing for 
cla s sroom re search in he lping student s learn to read . 
1 ]  Encourage creat ivity in Language Arts 
2] Encourage chi ldren to experiment with style 
3] Encourage writ ing ( and reading) while self evaluat ing 
4 ]  Avoid demanding abs olute conformity 
--give ownership to chi ldren 
5 ]  Expose children t o  wide variety o f  language 
6] Expan d ( " rea l " -owne d) vocabulary 
7 ]  Encourage risk -taking . 
( Goodman , Smit h ,  Meredith, and Goodman , 1 9 87 ,  p .  ) 
On ce t he r e s e a r ch e r  h a s  s u f f i c i e n t  p h i l o s op h i c a l  
background, i t  i s  import ant to find s ome model s  o f  res earch . 
Some a spect s o f  r e s ea r ch can be c u l l e d  from the works  of 
Atwel l ,  Asht on-Warne r ,  and Reed . The se are exce llent mode l s  
o f  determin ing student background/at t itude and for monitoring 
change : monitoring the proce s s  of language . 
David B l e i ch ha s supp l i ed an int e re s t i ng t op i c  for 
r e s earch . He has s et an e xample o f  clas s room research on 
sub j e ct ive crit icism with his  work with col lege student s . In 
t h i s  research the student s are asked to read lite rature from 
poetry to nove l s . They then write e s s ays which detail  their 
re spon s e s  to the l it e rature . Spec i f ic a l ly they record and 
a n a l y s e  t h e i r  a s s o c i a t i o n s  t o  t h e  w o r k ,  t h e i r  
a ffect ive /emot ional respon s e s , and the ir opinions conce rning 
the mo st import ant word in the p a s s age or in the work as  a 
who l e . It i s  fairly obvious that this i s  a direct cont rast 
t o  the t en e t s  o f  the New C r it i c s . Here , l i t erature i s  
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eva luated in terms o f  how it e ffect s the reader . The depth 
of t h is eva luat ion is a l s o  a mea s ure o f  the reade r ' s  
comprehens ion o f  the work . 
Summary 
The re s e a r ch r e v iewed in t h is chapt e r  f o rm the 
philos ophical base  for e st ab l is h ing a c las s room atmosphere 
wh ich best fac il itat e s  student learn ing . The l it e rature has 
shown corre lat ions between cogn it ive g rowth and a f fe ct ive 
inte ract ion , cogn it ive growth and language u s e ,  and reading 
abil ity and writ in g  ab il ity . 
The re search o f  P robst , Rosenblatt , Barne s ,  Atwe l l ,  and 
othe rs sugge s t s  that dialogue with the student and w ith the 
text is central t o  the learn ing proce s s . Thes e  authors have 
sugge sted gu idel ine s and approache s wh ich encourage student 
part ic ipat ion and ownership .  Further res earch ha s shown ways 
to int egrate cogn it ive and affect ive growth and approache s .  
David B l e ich ' s  heur ist ic serve s a s  a working mode l of one 
t e chn ique app l icab l e  t o  content areas in s eventh grade . 
Coop e r  and Rhody have supp l ied me a s urement s o f  s t udent 
apt itude and ab il ity . 
The r e s e arch r e v iewed above c omb in e s  in s ight s int o  
ove r a l l c l a s s ro om p h il o s ophy a n d  app ro a ch , s p e c if ic 
techn iques and app l icat ions of the tenet s of researchers , and 
accurate methods of evaluat ing student progre s s . 
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CHAPTER I I I  
THE RESEARCH DESIGN 
Purpose 
The purpose of the study wa s to introduce concept s of the 
Affect ive Respon s e  Approach t o  Lit erature to student s in 
three seventh grade c l a s s rooms in order to det ermine whether 
the u s e  of a f fe ct ive re spon s e s  change s student s ' att it ude s 
about reading and about s ocial studi e s . 
in both areas was also  mea sured . 
Hypothesis 
Student achievement 
The fol lowing nu ll hypotheses were inve st igated for this 
study : 
1 .  There wi l l  be no s ign i fi cant stat i st ical  di f fe rence 
between the mean pret est and posttest s cores measuring 
abi l ity of all  student s in social studie s . 
2 .  The re w i l l  be no s ign i f i cant stat i s t ical  di fference 
between the mean prete st and posttest s core s  measuring 
abi lity of all student s in reading . 
3 .  There w i l l  be no s ign i f i cant stat i st ical diffe rence 
between the mean pret e st and posttest s cores measuring 
att itude of all student s in social studie s . 
4 .  There wi l l  be no s i gn i f i cant stat i st ical  dif ference 
between the mean pretest and posttest s cores measuring 
att itude of all student s in reading . 
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5 .  The re wi ll be no s igni f i cant stat i st i ca l difference 
between the mean pret est and posttest s cores measuring 
abi lity of the top third student s in socia l studies .  
6 .  There wi ll be no s igni f i cant stat i s t i c a l  di ffe rence 
between the mean pretest and posttest s cores measuring 
abi lity of the top third student s in reading . 
7 .  The re wi ll be no s igni f i cant stat i s t i c a l  difference 
between the mean prete st and posttest s cores measuring 
att itude of the top third student s  in socia l studies . 
8 .  There wi ll be no s i gn i f i cant stat i s t i c a l  difference 
between the mean prete st and posttest s cores measuring 
att itude of the top third student s in reading . 
9 .  There wi ll be no s ign i f i cant stat i s t i c a l  di fference 
between the mean pret est and postte st s cores measuring 
ab i lit y  of the b ot t om t h i r d  st udent s in s o c i a l 
studie s .  
1 0 . The re wi ll be no s igni fi cant stat i s t i ca l  difference 
between the mean pretest and posttest s cores measuring 
abi lity of the bottom third student s in reading . 
1 1 . The re wi ll be no s igni f i cant stat i s t i ca l  diffe rence 
between the mean pret est and posttest s cores measuring 
att i tude of t he bottom t h i r d  s t udent s in s oc i a l  
studies . 
1 2 . The re wi ll be no s igni f i cant s t at i s t i c a l  di fference 
between the mean pret est and posttest s cores measuring 
att itude of the bottom third student s in reading . 
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Methodology 
The s ub j e ct s  invo lved in t h i s  s tudy we re 88 st udent s 
enrol led in the s eventh grade at B l e s s e d  Sacrament Catho l ic 
Junior High School in the 1 9 89 t o  1 9 90 school year . Several 
student s were not u sed due to ab s ence on t e s t  days or t o  
w it hdrawal f r o m  s choo l . T h e  s ch o o l  p opu l at i on i s  a 
hete rogeneous one in t e rms o f  socioe conomic background and 
abi l ity of student s .  The s eventh grade cons i s t s  of three 
c l a s s e s  of approximat e ly 30 student s . Cla s s e s  we re grouped 
to provide a balanced mix of all  student s . Approximat ley 7 5 %  
o n  the student populat ion res ide s  i n  the city o f  Roche s t e r ;  
2 5 %  l ive i n  nearby suburbs . 
The Language Art s t e a cher inc orpo rat e d  c oncept s o f  
Reading a n d  S o c ia l  s tudie s i n  da i ly l e s s on and u n i t  p lans 
from the beginn ing o f  the year . Reading st rat e g i e s  such as  
SQ3R and QAR were applied to both short fict ion and text book 
reading . Historica l  event s and conceptual change s we re the 
t op i c s  of creat ive and expo s it ory writ ing a s s ignment s . By 
January of 1 9 9 0 ,  a l l  student s were a c cu s t omed to cove ring 
content area concept s in Language Art s c la s s . 
At the beginning o f  the third mark ing period a l l  student s 
we re given a mod i f i e d  Rhody S e conda ry Reading Att itude 
A s s e s sment for reading and for social studie s . The s e  t e s t s  
we re modif ied w i t h  the a s s i stance o f  t h e  reading and the 
social studies t eacher s  to a s s e s s  student s ' attitude t oward 
the i r  c l a s se s . 
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At the same t ime t he student s we re a s s igned e s says  by 
their cont ent t eache rs to a s s e s s  student comprehens ion of 
concept s covered in c la s s . 
t he cont ent area t e acher 
G rade s were re corded in 
The se e s says were graded by both 
and the Language Art s t e ache r . 
both c l a s s e s . The e s s a y s  were 
evaluat ed u s ing forms deve loped by the Language Art s  and 
content teacher s  mode led on Cooper ' s  P r imary Trait S coring 
technique . 
The Language Art s teache r provided the cont ent teache rs 
with a copy o f  Dewey ' s  " a rt o f  que s t ion ing " ( page 1 0  o f  
t e xt ) Tenet s o f  At we l l , Ro s en b l a t t  and B l e i ch were 
di scu s sed . It was agreed that each teacher wou ld cons c iou s ly 
<;ieve lop an atmo sphere of op enne s s  and acc ep t an c e  in t he 
c l a s s room . ( I t mus t  be here noted that each o f  t h e s e  
t e ache r s  have ove r ten years e xper ience w i t h  j u n i o r  high 
student s and that each had already e stab l i shed warm and open 
c l a s s rooms . The ide a s  of r e s e archer s  cited in this  study 
o f t en s e rved only t o  re a f f i rm att it ude s and app roa che s 
already in pract ice in the ir cla s s rooms ) . 
Ove r the next t en we eks the ' dialogue with the t ext ' 
approach was u s ed in a l l  three clas s e s . The t eache rs met 
frequent ly to di s cu s s  progre s s ,  problems and s ugge s t ion s .  
Complete conformity was not con s i stantly met i n  a l l  c l a s s e s  
due t o  c i r cums t a n c e s  wh ich oft en n e ce s s i t a t e d  s t r a ight 
l e ct u r e , r o t e  memo r i z at i on ,  and s k i l l s  re i n f o r c eme nt . 
However ,  Bleich ' s  heur ist ic wa s used cons istant ly in Language 
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Art s c la s s  t o  a id in reading t ext book mat e r i a l  and in 
reading short fict ion . 
At the end of the ten week per iod the student s were again 
g iven the modi f i e d  Rhody att itude a s s e s sment s f o r  e a ch 
content area . The student s we re a l s o  a s s igned e s s ays whi ch 
counted for credit in each content a rea and in Language Art s . 
The cont ent area t e a cher and the Language Art s t e a cher 
evaluated the e s says u s ing the s ame modified p rimary t ra it 
s coring system used earlier . 
Analysi s  of the Data 
Prete st and postte st s core s were compared t o  see  i f  there 
w a s  a s ign i f i cant s t at i s t i c a l  di ffe rence in s t udent 1 )  
attitude toward reading , 2 )  attitude t oward social studie s ,  
3 )  apt itude in reading, and 4) apt itude in social studi e s . 
The group was divided into thirds based on the rank o f  
each student ' s  mean s core s  o n  the pret est . The prete s t  and 
posttest of the top 3 3 %  of the c l a s s  were compared t o  see if 
there was a s igni ficant stat i st ical diffe rence in student 1 )  
att itude t oward reading, 2 )  att itude toward social studies , 
3 )  apt itude in readin g ,  and 4 )  apt itude in social studies . 
The pret est and posttest o f  the bottom 3 3 %  of the c l a s s  
were compared to see  i f  there wa s a s ign i f i cant stat i st ical 
di ffe rence in student 1 )  at t itude toward reading, 2 )  at t itude 
t oward s o c i a l  s t udi e s , 3 )  apt it ude i n  r e ading , and 4) 
apt itude in social studies . 
- 3  6 -
A c o r re lated :t. t e s t  was u s e d  t o  c ompare s t u dent ' s  
individual gains from pretest to postt est in each area . 
Limitations o f  the Study 
1 .  The great e st l imitat ion of this  study wou ld have t o  be 
the r e l a t ive l y  s h o rt t ime p e r i o d  in whi c h  it wa s 
performed . The pro j ect spanned the ten weeks of a j un ior 
high s chool marking period . 
p e r i od o f  t ime in wh i ch t o  
Thi s  i s  a re lat ive l y  short 
show att itudinal and o r  
apt itudinal change s . However ,  the task of a l i gn ing the 
les son plans of three teachers ne cce s s itated l imit ing the 
study to a ten week period . 
2 .  The fact that three teachers were used as  instructors and 
eva luators  o f  the res earch l imit ed the research in that 
it was impos s ible to guarant ee uni formity o f  instruct ion 
or to mon itor t each ing styles  whi ch cou ld have affected 
student p rogre s s . Ther e fore the va l i dity o f  the cause 
e f f e ct r e l at i on sh i p s  b e t w e e n  the u s e  of a f f e ct ive 
re spon s e  t e chn i ques and att itude / cognit ive s cores  cou ld 
be c a l l e d  to que s t i on due t o  the adu l t e rat ions of a 
variety o f  teaching technique s .  
3 .  Evaluat ion of st udent att itude change was based on p re 
and po s t t e s t s  o f  a mod i f i e d  Rhody Reading Att it ude 
As s e s sment Survey . Thi s is a preva lent surve y ,  howeve r ,  
i t s e f f e c t i ve n e s s  i s  n o t  u n i f o rm l y  a c c ep t e d . 
Furthermo r e ,  t h i s  s u rvey h a s  b e e n  modi f i e d  b y  t he 
re s e a r che r t o  f it t he needs of t h i s  r e s e ar ch and t o  
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me a s u r e  a t t i t u d e s  t ow a r d  s o c i a l  s t u d i e s . The s e  
mod i f i cat ion s may b e  c a l l e d  into qu e s t ion b y  s ome 
reader s .  
4 .  The evaluat ion of student apt itude was based on pre and 
postt e s t s  of wr it ing s ample s .  The se we re rat ed u s ing 
Coop e r ' s P r i ma r y  T r a i t  S c o r i n g  T e c hn i qu e s .  Th i s  
techni que i s  not wide ly used and c laims have been made 
about the sub j e ct ivity o f  the s core r . Th i s  fault has 
been al leviated s omewhat by the fact that two t eacher s  
s cored the e s says . The average s core o f  each e s say was 
used in the stat ist ical analy s i s . 
Summa ry 
Th i s  s t u dy wa s de s i g n e d  t o  st u dy t he e f f e ct s  o f  
incorporat ion o f  Ble i ch ' s  heur i s t i c  i n  content area reading 
of s eventh grade student s ' att itude toward reading and social 
studt e s  and on the ir aptitude in both areas . The s cores of 
the who le group were examined as we re the is olat ed s core s  of 
the t op and bottom thi rds of the c l a s s . A corre lat ed � t e st 
wa s u s ed t o  compare each student ' s  i ndividual gain s from 
pretest t o  posttest in each area . 
The study was l imited by it s re lat ive ly s ho rt durat ion . 
S ome reade r s  may qu e s t ion the va l i dit y o f  the a t t i t ude 
a s s e s smen t s  and the p r imary t ra it s co r ing s y s t em due t o  
modi ficat ions made by the author . Var i at ions in t e acher 
att itude and approach may have adult erated the f indings due 
to the fact that three teachers part icipated in the research . 
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CHAPTER I V  
ANALYSI S OF THE DATA 
Purpose 
The purpose of the study was to introdu ce concept s of the 
Affect ive Re spons e  Approach to Literature t o  student s in two 
s eventh grade clas s rooms in order to dete rmine whether the 
use of affect ive re spon s e s  change s student s '  at t i tude s about 
reading and about s ocial s tudie s . Al so measured wa s student 
achievement in both areas . 
Findings and I nterpretations 
The fol lowing nu ll hypothe s e s  were invest i gated for this  
study : 
1 .  There w i l l  be no s ign i f i cant stat i st i cal difference 
between the mean pret est and postte st s cores meas uring 
abi lity of all student s in social studie s . 
2 .  There w i l l  be no s igni f i cant s t at i st ical  di fference 
between the mean pret est and posttest s cores measuring 
abi l ity o f  all  students in reading . 
3 .  There w i l l  be no s ign i f i cant stat i s t i ca l  difference 
between the mean pret est and posttest s cores measuring 
att itude of all  student s in social studies . 
4 .  The re wi l l  be no s ign i f i cant stat i st i cal difference 
between the mean pret est and postt e st s cores measuring 
att itude of all  student s in reading . 
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5 .  The re wi l l  be no s ign i f i cant stat i s t i cal difference 
between the mean pret est and posttest s core s measuring 
abi lity of the top third student s in social studie s . 
6 .  There w i l l  be no s igni f i cant stat i st ical di ffe rence 
between the· mean pretest and posttest s cores measuring 
abi l ity of the top third student s in reading . 
7 .  The re w i l l  be no s igni f i cant stat i s t ical difference 
between the mean pret est and postte st scores measuring 
att itude of the top third student s in s ocial studie s . 
8 .  The re w i l l  be no s ign i f i cant stat i st i cal difference 
between the mean pret est and posttest s cores measuring 
att itude of the top third student s in reading . 
9 .  There w i l l  be no s ign i f i cant stat i st i cal difference 
between the mean pret est and posttest scores measuring 
ab i l i t y  o f  the bot t om t h i r d  s t udent s in s o c i a l  
studie s .  
1 0 . The re w i l l  be no s igni f i cant stat i st i cal di ffe rence 
between the mean pret est and posttest s cores measuring 
abi l ity of the bottom third student s in reading . 
1 1 . There wi l l  be no s ign i f i cant stat i s t i cal diffe rence 
between the mean pret e st and posttest s cores measuring 
att it ude o f  the bott om t h i r d  s t udent s in s o c i a l  
studie s . 
1 2 . There wi l l  be no s ign i f i cant stat i s t i ca l  difference 
between the mean pret est and posttest scores measuring 
att itude of the bottom third student s in reading . 
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The f i r st nu l l  hypothe s e s  stat e s  that there w i l l  be no 
stat i st ically s igni f i cant improvement in the ab i l ity of all  
seventh grade rs studied in s oc ia l  studi e s  a s  mea s u re d  by 
compari s on of mean prete st and p o s t t e s t  s cores  of e s says  
graded with Cooper ' s  Primary Tra it Scoring system.  The first 
set of re sult s in summari zed in table 1 .  
Table 1 
Mean and St andard Deviat ion of prete st and postte st s cores 
measuring all student s abi lit ie s  in social studies 
u s ing the primary trait s coring system 
P retest Post test 
Number of student s 88 88 
Mean 1 1 . 5 0 1 8. 7 3  
Standard Deviat ion 3 . 0 0 4 . 1 0  
Difference i n  Means 7 . 2 3 
.t_ value 1 8. 1 4  
Signi ficance one-tai led 0 . 0 0 0 1  
.t_ crit ( 88) = 2 . 65 
The data in table 1 s how that the re wa s an important 
s t at i st i c a l  di f ference ( 7 . 2 3 )  in t h e  me an p re t e s t  and 
posttest s core s  of student e s says evaluated with the Cooper 
P r imary Trait S coring System . With 88 degrees  o f  freedom, 
the calculated .t_ va lue ( 1 8 . 1 4) was great e r  than the crit ical 
� va l u e  ( 2 . 65 )  r e qu i re d  for s i gn i f i ca n c e  at t he 9 9 % 
confidence leve l . The re fore the first nu l l  hypothe s e s  was 
re j e cted. 
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The s econd nul l  hypothe s e s  stat e s  that there w i l l  be no 
s t at i s t i.cal ly s igni f i cant improvement in the abi l ity of all  
s eventh grade rs studied in reading as  measured by comparison 
of mean pret est and post t e st s cores o f  e s says graded with 
Coope r ' s  P r imary Trait S coring s y s t em . The s e cond set o f  
result s i n  summari z ed in table 2 .  
Table 2 
Mean and St andard Deviation o f  pretest and posttest s core s 
measuring all  student s abilities in reading 
us ing the primary t rait s coring s ystem 
Number of student s 
Mean 
Standa rd Deviat ion 
D ifference in Means 
.t_ value 
S ign ificance one-tailed 
.t_ c rit ( 88) = 2 . 65 
Pretest 
88 
1 1 . 0 8 
3 . 0 6 
7 . 2 8  
1 8. 1 3  
0 . 0 0 0 1  
Post test 
88 
1 8. 3 6  
4 . 1 0 
The dat a in table 2 s how that the re wa s an import ant 
s t at i s t i c a l  d i f f e rence ( 7 . 2 8) in the me an p r e t e s t  and 
postt est s core s  of student e s says evaluated with the Cooper 
P r imary Trait S coring System . With 88 degrees o f  freedom, 
the calculated .t_ va lue ( 1 8 . 1 3 )  was greate r  than the crit ical 
� va lue ( 2 . 65 )  r e qu i re d  for s i gn i f i c a n c e  at t he 9 9 % 
con fidence leve l . The refore the s econd nu l l  hypothe s e s  was 
re j e cted . 
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The third nu l l  hypothe s e s  stat e s  that there w i l l  be no 
stat i st i cally sign i f i cant improvement in student att itude of 
a l l  s eventh grader s  s tudied in social studi e s  as measured by 
compari s on of mean pretest  and posttest s cores of a modi fied 
Rhody Att itude As s e s sment Form . The third set o f  re sult s in 
summarized in table 3 .  
Table 3 
Mean and St andard Deviation of prete st and posttest s cores 
mea suring all student s att itude s t oward social studies  
us ing a modified Rhody Att itude As ses sment Form 
Pretest Post test 
Numbe r  of student s 88 88 
Mean 4 8. 16 5 2 . 2 8  
Standard Deviat ion 11. 9 1  11. 4 5  
Diffe rence in Means 4 . 13 
� value 4 . 85 
S igni ficance one-tailed 0 . 0 0 0 1  
� crit ( 88) = 2 . 65 
The dat a in tab l e  3 show that there was a s ign i f i cant 
s t at i s t i c a l  d i f f e rence ( 4 . 13 )  in the me an p re t e st and 
post t e s t  s core s of s tudent attitude as  mea sured by modified 
Rhody Att itude As s e s sment Forms . With 88 degrees  o f  freedom, 
the calculated � va lue ( 4 . 85 )  was greater than t he crit i cal � 
value { 2 . 65 )  required for s igni f i cance at the 9 9 %  confidence 
leve l . Therefore the third nul l  hypotheses  was r e j ected . 
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The fourth nu l l  hypothe s e s  stat e s  that there w i l l  be no 
stat i st i cally sign i f i cant improvement in student att itude of 
a l l  s eventh grade r s  studied in reading a s  me a s u r e d  by 
comparison of mean pretest  and posttest s cores o f  a modi fied 
Rhody Att itude As ses sment Form . The fourt h s et o f  result s in 
summarized in table 4 .  
Table 4 
Mean and St andard Deviat ion o f  pretest and posttest s core s 
measuring all  student s att itude s toward reading 
us ing a modi fied Rhody Att itude As s e s sment F orm 
Number of student s 
Mean 
Standard Deviat ion 
D ifference in Means 
.t. value 
S igni ficance one-tailed 
.t. crit ( 8 8 )  = 2 . 65 
Pretest 
88 
9 7 . 0 6  
1 8 . 7 1 
5 . 0 2 
3 . 9 3 
0 . 0 0 0 2  
Post test 
88  
1 0 2 . 0 8 
1 8 . 3 8 
The dat a in t able 4 show that there was a s ign i f i cant 
s t at i s t i c a l  d i f f e rence ( 5 . 0 2 )  in the me an p r e t e st and 
postt est s cores of student attitude as mea sured by modi f ied 
Rhody Attitude As s e s sment Forms . With 8 8  degree s o f  freedom, 
the calculated .t. value ( 3 . 93 ) was greater than the crit i cal .t. 
value ( 2 . 6 5 )  requi red for s ignifi cance at the 9 9 %  conf idence 
leve l . Therefore the fourth nul l  hypothe s e s  was re j ected . 
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The f i fth nu l l  hypothe s e s  s t at e s  that there wi l l  be no 
s t at i s t i c a l l y  s ign i f i cant imp rovement in ab i l it y  of the 
seventh grader s  ranked in the t op third in s ocial  studi e s  as  
measured by compari son o f  mean pret est and postt e st s cores of 
e s s ays graded with Cooper ' s  P r imary Trait Scor ing s y s t em . 
The fifth set o f  results in summarized in table 5 .  
Table 5 
Mean and St andard Deviation of pretest and posttest s cores 
mea suring the t op 33% student s ' abilities in social studies 
using the primary t rait s co ring s ystem 
P ret est P o st t e st 
Number of student s 2 9  2 9  
Mean 1 4 . 7 9 2 1 . 2 1 
Standard Deviat ion 1 .  7 6  2 . 04 
Difference in Means 6 . 4 1 
t. value 1 3 . 5 8 
S ign i ficance one-tailed 0 . 0 0 0 1  
� crit ( 2 9 }  = 2 . 7 5 6  
The dat a in t ab l e  5 s how that there wa s an important 
s t at i s t i c a l  di fference ( 6 .  4 1 }  in t he mean p ret e s t  and 
postte s t  s cores of student e s says evaluated with the Cooper 
P rimary Tra it S co ring S ystem . With 8 8  degrees  o f  freedom, 
the calculated t. value ( 1 3 . 5 8 )  was greater than the crit ical 
t v a l u e  ( 2 . 7 5 6 ) r e qu i re d for s i gn i f i c an c e  at the 9 9 %  
confidence leve l . There fore the f i fth nul l  hypoth e s e s  was 
re j e cted . 
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The s ixth nu l l  hypothe s e s  stat e s  that there w i l l  be no 
s t at i s t i c a l l y s ign i f i cant imp rovement in ab i l i t y  of the 
s eventh grade r s  r anked in the t op t h i r d  in reading a s  
measured b y  compari son o f  mean pretest and posttest s cores of 
e s s ays graded with Coope r ' s  P r imary Trait S co r ing s y s t em . 
The s ixth set of results in summarized in table 6 .  
Table 6 
Mean and St andard Deviation of pretest and posttest s core s 
measuring the top 3 3 %  student s ' abi lities in reading 
u s ing the primary t rait s coring system 
P retest Post test 
Number of student s 2 9  2 9  
Mean 1 4 . 4 5 2 1 . 0 0 
Standard Deviat ion 1 . 3 0 2 . 92 
D i fference in Means 6 . 5 5 
1: value 1 1 . 2 1 
S ign ificance one-tailed 0 . 0 0 0 1  
1: crit ( 2 9 )  = 2 . 7 5 6  
The dat a in tab l e  6 show that the re wa s an imp ort ant 
s t at i s t i c a l  d i f ference ( 6 . 5 5 )  in the mean p re t e s t  and 
posttest s cores of student e s says evaluated with the Cooper 
P rimary Trait Scoring System . With 2 9  degre e s  o f  freedom, 
the calculated 1: va lue ( 1 1 . 2 1 )  was greater than the crit ical 
� v a l u e  ( 2 . 7 5 6 )  r e qu i red for s i gn i f i cance at the 9 9 % 
confidence leve l . There fore the s ixth nu l l  hypothe s e s  was 
re j e cted . 
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The s eventh nu ll hypothe s e s  states that there wi l l  be no 
s t at i st i ca l ly s ign i f i cant imp rovement in att it ude o f  the 
seventh grader s  ranked in the top third in social studies  as 
measu red by compar i s on o f  mean pretest and posttest s cores of 
a modified Rhody Att itude As s e s sment Form . The s eventh s et 
of result s in summari zed in table 7 .  
Table 7 
Mean and St andard Deviat ion of pretest and posttest s core s 
measuring t he top 3 3 %  student s '  att itude in s ocial studi e s  
us ing a modified Rhody Att itude As ses sment Form 
Number of student s 
Mean 
Standard Deviat ion 
D ifference in Means 
.t. value 
Significance one-tailed 
� crit ( 2 9 ) = 2 . 7 5 6  
Pretest 
2 9  
6 1 . 0 3 
5 . 5 3 
0 . 0 3 
0 . 0 3 
0 . 4 8 68 
Post test 
2 9  
6 1 . 0 7 
6 . 0 4 
The data in table 7 show that there was no s ignificant 
stat i st ical dif ference ( 0 . 0 3 )  in the mean pretest and 
posttest s cores of student att itude as measured by modi fied 
Rhody Att itude As ses sment Forms . With 2 9  degrees  of freedom, 
the calculated .t. value ( 0 . 0 3 )  was not greate r  than the 
crit ical .t. value ( 2 . 7 5 6 ) required for s ignificance at the 9 9 %  
con fidence leve l . Therefore the s eventh nul l  hypothe s e s  was 
not re j ected . 
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The e ighth nu l l  hypothe s e s  stat e s  that there w i l l  be no 
stat i st i c a l ly s ign i f i cant improvement in at t it ude of the 
s eventh grade r s  ranked in the t op t h i rd in reading as 
measured by compari son o f  mean pretest and postt est s cores of 
a modified Rhody Att itude As ses sment Form . The e ighth set of 
result s in summarized in table 8 .  
Table 8 
Mean and Standard Deviation of prete st and posttest s core s 
measuring the top 3 3 %  student s '  att itude in reading 
us ing a modified Rhody Att itude As ses sment Form 
Pretest Post test 
Number of student s 2 9  2 9  
Mean 1 1 7 . 0 0 1 1 8 . 1 7 
Standard Deviat ion 7 . 1 0 9 . 1 1 
Difference in Means 1 . 1 7 
.t. value 0 . 6 6 
S ign ificance one-tai led 0 . 2 5 9 5 
.t. crit ( 2 9 )  = 2 . 7 5 6  
The dat a in table 8 show that there wa s no s igni ficant 
s t at i s t i c a l  d i f ference ( 1 . 1 7 )  in the mean p r e t e s t  and 
p o s t t e s t  s co r e s  of s t udent att i t ude t oward r e ading a s  
mea sured by modified Rhody Att itude As s e s sment Forms . With 
2 9  degrees  of freedom, the calculated .t. va lue ( 0 . 6 6 )  was not 
great e r  than the c r i t i c a l  t.. value ( 2 . 7 5 6 )  requ i red for 
s ign i f i cance at the 9 9 % confidence leve l . Ther e fore t he 
e ighth nul l  hypothe s e s  was not r e j e cted . 
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The n inth nul l  hypothe s e s  stat e s  that there w i l l  be no 
s t at i s t i c a l ly s ign i f i cant improvement in ab i l it y  of t he 
s eventh graders  ranked in the bottom third in social studies 
as  measured by compar ison of mean prete st and posttest scores 
of e s s ays graded with Cooper ' s  P r imary Trait S co ring s ystem . 
The ninth set of results in summarized in table 9 .  
Table 9 
Mean and St andard Deviation of prete st and posttest s cores 
mea suring the bottom 3 3 %  student s '  abi lit ie s  in s ocial 
studie s  us ing the primary trait s coring s ystem 
Pretest Post test 
Number of student s 
Mean 
Standard Deviat ion 
Difference in Means 
.t. value 
S ignificance one-tailed 
.t. crit ( 2 9 )  = 2 . 7 5 6  
2 9  
8 . 6 9 
1 .  00 
8 . 4 8 
9 . 4 7 
0 . 0001 
2 9  
1 7 . 1 7 
4 . 7 7 
The data in table 9 s how that the re was an import ant 
s t at i s t i cal d i f ference ( 8 .  4 8 )  in the me an p ret e s t  an d 
posttest s cores o f  student e s says evaluated with the Cooper 
P rimary Trait S coring System . With 2 9  degre e s  o f  f reedom, 
the calculated .t. value ( 9 . 4 7 )  wa s greater than the crit ical .t. 
va lue ( 2 . 7 5 6 )  requ i red for s igni f icance at the 9 9 %  confidence 
level . There fore the ninth nul l  hypothe ses was r e j ected . 
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The t enth nu l l  hypoth e s e s  stat e s  that there wi l l  be no 
s t at i s t i c a l l y  s ign i f i cant improvement in ab i l it y  of t he 
seventh grade rs ranked in t he bottom third i n  reading a s  
measured b y  compari son o f  mean pretest and postt est s cores of 
e s says graded with Cooper ' s  P r imary Trait Scor ing s y s t em . 
The tenth set o f  result s in summari zed in table 1 0 . 
Table 1 0  
Mean and St andard Deviat ion of pretest and posttest s cores 
measuring the bottom 3 3 %  student s '  abi lit i e s  in reading 
u s ing the primary t rait scoring system 
Pretest Post test 
Number of student s 
Mean 
Standard Deviat ion 
D ifference in Means 
.t_ value 
Sign i ficance one-tailed 
.t_ crit ( 2 9 )  = 2 . 7 5 6  
2 9  
7 . 3 8  
1 .  6 1  
8 . 8 3 
9 . 7 5 
0 . 0 0 0 1  
2 9  
1 6 . 2 1 
5 . 0 7 
The dat a in table 1 0  show that there wa s an important 
s t at i s t i c a l  d i f fe re n c e  ( 8 . 8 3 )  in t he me an p r e t e s t  and 
posttest s core s o f  student e s says evaluated with the Cooper 
P rimary Trait S coring System . With 2 9  degrees o f  freedom, 
the calculated .t_ value ( 9 . 7 5 )  wa s greater than the crit i cal .t_ 
va lue ( 2 . 7 5 6 )  requ ired for s ignificance at the 9 9 %  confidence 
leve l . Therefore the tenth null hypothe ses  was re j ected . 
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The e leventh null hypothe ses  state s that there wi l l  be no 
stat i st i ca l l y  s ign i f i cant imp rovement in att it ude of t he 
seventh graders ranked in the bottom third in social studies 
as measured by compar ison of mean pretest and posttest scores 
of a modi f ied Rhody Attitude As s e s sment Form . The e leventh 
set of re sult s in summarized in table 1 1 . 
Table 1 1  
Mean and St andard Deviation o f  pretest and posttest s core s 
measuring the bottom 3 3 %  student s ' att itude in social studie s 
us ing a modi fied Rhody Att itude As ses sment Form 
Pretest Post test 
Number of student s 2 9  2 9  
Mean 3 5 . 4 8 4 2 . 9 7 
Standard Deviat ion 7 . 1 7 1 1 . 1 7 
Difference in Means 7 . 4 8 
.t. value 4 . 8 0 
Sign i ficance one-tailed 0 . 0 0 0 1  
.t. crit ( 2 9 ) = 2 . 7 5 6  
The dat a in table 1 1  show that there was a s igni ficant 
s t at i s t i c a l  d i f f e re n ce ( 7 . 4 8 )  in the mean pret e s t  and 
posttest  s co re s  of student att itude toward social studies as 
measured by modified Rhody Att itude As s e s sment Forms . With 
2 9  degrees o f  f reedom, the calculated .t. va lue ( 4 . 8 0 )  was 
great e r  t han the c r i t i c a l  .t_ value ( 2 . 7 5 6 )  requ i red for 
s ign i f i cance at the 9 9 % conf idence leve l . Ther e fore t he 
eleventh nul l  hypothe ses was re j ected . 
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The t we l fth nul l  hypothe s e s  stat e s  that there wi l l  be no 
s t at i s t i ca l l y  s ign i f i cant imp rovement i n  att itude o f  the 
s e venth graders  ranked in the bottom t h i rd in reading as 
measured by comparison of mean pretest and posttest s cores of 
a modi fied Rhody Att itude As s e s sment Form . The twel fth s et of 
results in summarized in table 1 2 . 
Table 1 2  
Mean and St andard Deviat ion of pretest and posttest s core s 
measuring the bottom 3 3 %  student s '  att itude in reading 
us ing a modi fied Rhody Att itude As ses sment Form 
Number of student s 
Mean 
Standard Deviat ion 
Difference in Means 
.t.. value 
S ign ificance one-tai led 
.t.. c rit ( 2 9 )  = 2 . 7 5 6  
P retest 
2 9  
7 7 . 0 3 
1 1 . 7 8 
8 . 0 3 
3 . 7 4 
0 . 0 0 0 6  
Post t e st 
2 9  
8 5 . 0 7 
1 2 . 0 5 
The dat a in table 1 2  show that there wa s a s ign i f i cant 
s t at i s t i c a l  d i f f e r e n ce ( 8 . 0 3 )  in t he me an p r e t e s t  and 
p o s t t e s t s core s of s t udent att it ude t oward r e ading a s  
mea su red by modified Rhody Attitude As s e s sment Forms . With 
2 9  degree s of freedom, the calcu l ated t.. va lue ( 3 ,  7 4 )  was 
great e r  t han the c r i t i c a l  t.. value ( 2 . 7 5 6 )  requ i r e d  for 
s i gn i f i cance at the 9 9 % conf idence leve l . The r e fore the 
twe l fth null hypotheses wa s re j e cted . 
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S ummary 
The pu rpose of the study was t o  integrate e lement s of 
B l e ich ' s  heu r i s t i c  int o  content reading pract i c e s  i n  t he 
s eventh grade in o rde r to de te rmine i f  u s e  o f  a f fe ct ive 
r e s p on s e  t e chn i qu e s  wou l d  imp rove j un i o r  h i gh s t udent s ' 
apt itude s  and abilities  in content areas . 
The re sult s show that a l l  student s '  abi l it ie s  in reading 
and in social studies improved s igni f i cant ly . Thi s was shown 
t o  be t rue whether progre s s  was mea sured o f  the whole group , 
those ranked in the top 3 3 %  or those ranked in the bottom 
3 3 % . 
The r e su l t s  show a gr eat e r  imp rovement i n  s t udent 
att itude toward reading and social studies  of those ranked in 
t he bottom 3 3 %  t han e ither tho s e  o f  the who le group or of 
tho s e  in the t op 3 3 % . The mea s u red r e s u lt s o f  the whole 
p opu l at i on shows a s i gn i f i cant imp rovement i n  s t udent 
att itude although the gains o f  the student s in the t op third 
did not show a stat i st ical s ignificant improvement .  
-
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CHAPTER V 
CONCLUSI ONS AND I MPLICATIONS 
Purpose 
The purpose of the study wa s to introduce concept s of the 
Affect ive Respon s e  App roach t o  L i t e rature to st udent s in 
three seventh grade clas srooms in order to det e rmine whether 
the u s e  o f  a ffect ive r e spon s e s  changes s tudent s ' att itudes 
about reading and about social studie s . 
student achievement in both areas . 
Conclus ions 
Al s o  mea sured wa s 
1 .  I t  was determined, as  shown in t ables  1 -4 ,  that there was 
an import ant increase in student att itude and apt itude in 
both reading and s ocial studies when a s s e s sed as  a who le 
group . 
2 .  It was det ermined, as  shown in tables 5 and 6 ,  that there 
wa s an import ant increase in student apt itude in reading 
and social studies  when mea sur ing only the gain s of those 
students ranked in the top 3 3 %  of the cla s s . 
3 .  It was determined, as  shown in tables 7 and 8 ,  that there 
wa s no s ign i f i cant increase in s tudent att itude t oward 
reading and s ocial studies  when mea su ring on ly the gains 
of those students ranked in the top 3 3 %  of the clas s . 
4 .  I t  wa s dete rmined,  a s  s hown in tab l e s  9 and 1 0 ,  that 
there wa s an important i n c r e a s e  in s t udent apt i tude 
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toward reading and social studies when mea sur ing on ly the 
gains o f  those students ranked in the bottom 3 3 %  o f  the 
clas s . 
5 .  It was det ermined, a s  shown in t ab l e s  1 1  and 1 2 ,  that 
there was a s ign i f i cant incre a s e  in s t udent att itude 
toward reading and social studies when mea sur ing only the 
ga ins of thos e  students ranked in the bottom 3 3 %  of the 
class . 
Impli cati ons of Rese arch 
The study shows a marke d  increase in b oth the attitude s 
and apt itude s  o f  a l l  student s who u s e d  a f fect ive re spon se 
t echn ique s t o  a s s i st comprehen s ion o f  text mat erial in both 
reading and s ocial studies . The student populat ion cons i s t s  
o f  repres ent at ions o f  a variety o f  socioeconomic backgrounds . 
They come from s ingle-parent , t wo-parent , and latchkey homes . 
About 7 5 %  o f  the student s res ide in the city o f  Roche ster . 
About 2 5 %  live in suburbia . 
Al l st udent s we re a s k e d  t o  re spond p e r s on a l l y ,  in 
writ ing , to textua l mat erial in short f i ct ion and in content 
areas . The re wa s s ome marked re luctance t o  voice opin ion 
hone st ly and to write copiously . However,  in the proc e s s  of 
the study ,  most student s learned to act ive ly part icipate in 
the learning proce s s  as they learned to apply knowledge in 
the i r  s chema to new mat e r i a l  d i s covered in books and in 
clas s . 
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As t he study shows , when measured a s  a whol e  group , the 
student s e n j oyed a s ign i f i cant , and in fact an important 
increas e  in their comprehen s i on of mat e r i a l  covered in both 
reading and in social studie s . Thi s  was i l lust rated through 
the s ign ifi cant gains of the s cores they rece ived on e s says 
covering cont ent concept s . The att itude o f  the group a s  a 
whol e ,  also improved as i s  shown in the s igni f i cant increa se 
of the scores o f  the att itude survey . 
The re wa s a d i f fe r ence in imp r ovement between t he 
st udent s ranked in the top 3 3 %  and those ranked in the bottom 
3 3 % . The top t h i r d  o f  the c la s s a l ready e n j oyed s ome 
academic suce s s  in both reading and social  studie s .  The i r  
att it ude t oward t h o s e  c l a s s e s r e f l e ct e d ,  t o  s ome degre e ,  
t h e i r  s u c c e s s . Wh i l e  t h e i r  g r a d e s d i d  r e f l e ct a 
stat ist ically s i gn i f i cant improvement , the i r  att itude s cores 
ref lected no stat i st i cal change . 
Those student s ranked in the bottom 3 3 %  posted import ant 
gains in both apt itude and att itude . The i r  mean postte st 
s core s in apt itude ref lected a gain t o  above the p ret e s t  
scores o f  t h e  top 3 3 % . The data in t able 1 3  r e f l e ct an 
insign fi cant di fference ( 1 . 7 6 ) in means between the pret est 
s cores o f  the t op 3 3 % , and the postt e st s core s  of the bottom 
3 3 % . The � value ( 1 . 9 5 )  i s  not great e r  than t he crit ical � 
value ( 2 . 7 5 6 )  required for s ignificance at the 9 9 %  confidence 
leve l . Thi s  shows that the studen t s  at the bot t om 3 3 %  had 
reached the pre- study comprehens ion level of the top 3 3 % . 
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Table 1 3  
Mean and Standard Deviation of pretest and posttest 
s cores comparing the bottom 3 3 %  student s '  posttest 
s core s with the top 3 3 %  pretest s cores in apt itude 
u s ing the primary t rait s coring system 
Number of student s 
Mean 
Standard Deviat ion 
Difference in Means 
.t. value 
S ign i ficance one-tailed 
.t. crit ( 2 9 )  = 2 . 7 5 6  
P retest 
top 3 3 %  
2 9  
1 4 . 4 5 
1 . 3 0  
1 .  7 6  
1 .  9 5  
0 . 0 2 9 1 
Post test 
low 3 3 %  
2 9  
1 6 . 2 1 
5 . 0 7 
S ince it i s  reasonab le t o  a s s ume that student attitude 
toward content areas i s  somewhat affected by student succe s s ,  
i t  i s  r e a s onab l e  t o  expect that a t t i t ude imp rove s with 
academi c succe s s . Thi s  was shown to be the c a s e  in this 
s tudy by the s i gn i f icant s t at i s t i c a l  incre a s e s  in gains 
r e f l e ct ing s t udent att itude in both s o c i a l  s t u di e s  and 
reading o f  tho s e  student s ranked in the bottom 3 3 % . Thi s 
could a l so e xp la in why there was no s ign i f i cant gain in 
att it ude s core s of t he t op t h i rd of the c l a s s . The i r  
comprehension of cont ent concept s wa s suffic ient to deve lop a 
rea s onab ly good att itude t oward reading and s o c i a l  studies 
before the study . P a rt i c ipat i on in thi s res earch had no 
not i c ib le e ffect on their att itude , pe rhap s becau s e  their 
att itude needed l ittle  improvement . 
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F u r t h e r  r e s e a rch n e e d s  t o  be done i n  int e g r at ing 
af fect ive re sponses with math and s c ience . In order t o  do so 
it would seem that these l e s s  verbal cont ent areas wou ld need 
t o  be come int egrated with t ho s e  s t udied above . Who l e  
Language and Language Exper ience Approache s may o f f e r  s ome 
avenue s of study . Math The ir Way promis e s  t o  open door s  t o  
student expre s s ion and cont ribut ion i n  t h i s  area . 
Ble ich ' s  heur i s t i c  i s  one aspect o f  affect ive re spon se . 
Af fe ct ive respon s e  i s  one facet of who le l anguage , chi ld 
centered approaches . Mo re r e s earch needs to b e  done in 
b ringing student s more fu l ly into the learning proce s s . Too 
many s tudent s s t i l l  s e e  t he proce s s and the cont ent o f  
e ducat ion as  be ing untenable , unusable , and undes irab le . It 
is the primary re spon s ib i lty of educat o r s  to demon st rate to 
the student s that e ducat i on is  app l i cab le to real  l i f e . 
Increas ing student ownership o f  the cont ent and the proce s s  
o f  edu cat i on t hrough st rat egie s l ike those out l ine d above 
w i l l  incre a s e  student invo lvement and s o  increase student 
succes s .  
I mplications for Classroom Practice 
Th i s  s t udy wa s undertaken in o rde r t o  det e rmine the 
viabi lity and us efulnes s  of implement ing a spect s of B l e i ch ' s  
heurist i c  into content area instruct ion in the seventh grade . 
In order t o  ful ly integrat e the heuri st i c  the resea rche r had 
to adopt many t enets of the affect ive re spon s e  and chi ld-
cent e red approache s .  A gestalt from the po int o f  view o f  
researchers like Rosenblatt , Probst , B rune r ,  and other s  had 
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t o  be accepted by the res earcher . It would not be po s s ible 
t o  int rodu ce e l ement s o f  a f fe ct ive r e spon s e  int o t he 
c l inically ob j e ct ive clas s rooms of the New Crit ic s . 
The viab i l i t y  o f  a f f e c t i ve r e spon s e  approa che s i s  
p redicated on a clas sroom environment which enhance s  student 
growt h ,  explorat ion, and honest respon�e . It could be argued 
that much of the gain shown in t h i s  study i s  part ia l l y  a 
r e s u lt o f  the teache r ' s  abi lity t o  f inally att a in such an 
atmosphere in the clas sroom . This res earcher would concede 
that s tudent ga ins we re made in part due t o  a po s it ive. 
learn ing envi ronment . Howeve r ,  it should be noted that the 
r e s e a rche r a l s o  fee l s  t hat the c la s s room atmo sphere wa s 
pos it ive ly enhanced by the nature o f  the study . While it is  
t rue that a f f e ct ive r e spon s e s  wo r k  b e s t  i n  an open 
atmospher e ,  i t  is  also  t rue that affect ive re spon ses  tend to 
open and lighten a classroom ' s atmosphere . 
Future re searchers in this field,  and tho s e  who wish t o  
imp lement B l e i ch ' s  heur i st i c mu st con form to a n e w  order . 
They must accept nonconformit y within the ir c l a s s rooms . They 
mu st r e l inqu i sh s ome of the i r  authority over content and 
comprehens i on ;  teachers  must al low for di sagreement over what 
a pas sage or a poem means . It  is  up t o  the student to form 
meaning gleaned from the t ext . It  is  the teacher ' s  role to 
e s t ab l i s h  a s e t t i n g  in wh i ch a s t udent can have an 
enl ightening dialogue with the t ext . 
T h e  t e a c h e r  mu s t  t r a d e  i n  c o mp r e h e n s i on a n d  
ident i f i cat ion que st ion s  for those whi ch encourage thought 
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and int rospect ion . 
01-
It i s  a good idea for..-t teacherj t o  keep � 
cop i e s  of Dewey ' s  gu ide l ines  and Goodman ' s  check l i st under 
t he p l a s t i c  on h i s  de s k  b l o t t e r  f o r  da i l y  r eminder and 
reinforcement . 
Teache r s  and s t udent s mu s t  grow accu s t omed t o  much 
dialogue ; they must come to see writing as written di s cour s e ,  
a changable,  flowing and impe rfect conve rsat ion with teacher 
and s e l f . Both wi l l  need to learn t o  evaluate such di s course 
on the bas i s  of l e s s  tangible higher l eve l thinking s k i l l s  
l ike a s s imilat ion and evaluat ion rather than e a s y  to monitor 
areas l ike grammar ,  spe l l ing, and ident i f i cat ion . As Cooper 
has shown in his primary t rait s coring sheet s ,  it i s  po s s ible 
to eva luat e s t u dent writ ing with empha s i s  t a i l or e d  t o  
individua l needs . 
Summa ry 
The purpose o f  the study wa s to int roduce concept s o f  the 
Affect ive Respon s e  Approach t o  L i t e rature to s t uden t s  in 
three s eventh grade clas srooms in order to det e rmine whether 
the u s e  of a ffect ive respon s e s  changes student s '  att it ude s 
about reading and about social studie s .  Al s o  mea sured was 
student achievement in both area s . 
It  wa s s hown that imp lement at ion o f  a ffect ive respon s e  
approaches i s  int ertwined with a student -centered philosophy, 
an atmo sophere o f  t rust and t entat ivene s s ,  and a pract i ce o f  
teaching through dialogue . The results of the study show that 
u s e  o f  B l e ich ' s  que s t ioning heuri s t i c  i s  u s e fu l  in he lping 
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s eventh grade r s  bett e r  int e rp ret and bet t e r  appre c iate 
reading in the content areas . More important ly,  the study 
sugge s t s  that perhaps any viable t each ing s trat e gy can be 
app l ie d  to u s e  in a c l a s s room who s e  cent r a l  t enet i s  
d i a l ogue . When D avid B l e i ch ' s  s t ra t e g i e s  for t ea ching 
l it e rature in c o l lege are we dde d t o  the chi l d- cent e red 
ph i l o s ophy o f  s u ch t e achers a s  Nancy At we l l  and Sylvia 
Asht on-Warn e r , new venues for t e a ch ing and l e arn ing are 
created . 
I n s t ructors  can now turn t o  the t a s k  o f  deve l op i n g  
atmospheres of t ru s t  and openne ss i n  the ir own c l a s s rooms . 
Student s can fee l  free t o  e xperiment , que s t ion , and r i s k  
be ing wrong in the i r  search for knowledge . In turn ,  teachers 
can feel free to experiment , be t entat ive , and r i sk mi stakes 
in their approaches to instruct i on . Af fect ive respons e is an 
element of open dialogue ; it i s  a cat alyst o f  and a precursor 
to comp rehen s i on . Bleich ' s  heuristic has been shown to be a 
u seful t ool in insp iring and sust aining dialogue . Affect ive 
"" 
re sponses  can be a u s e fu l  tool in insp i r ing and sustaining 
learn ing even with seventh graders st ruggl ing with reading in 
the content areas . 
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I 
Appendices 
Appendix A Primary Trait Scoring Sheets 
Form A--Social Studies  
Student es says are evaluated based upon demonst rat ion of  
the fol lowing items : 
answers quest ions asked 
support s answers  with 
hi storical fact s 
fact s cited are accurate 
and under stood 
intellectually creat ive 
appropiate style and usage 
low 
1 
1 
1 
1 
1 
average 
2 3 
2 3 
2 3 
2 3 
2 3 
s core 
Form B--Reading 
high 
4 5 
4 5 
4 5 
4 5 
4 5 
Student e s says are evaluated based upon demonstrat ion o f  
the following items : 
low average high 
ans wers quest ions asked 1 2 3 4 5 
support s answers with 
l iterary fact s 1 2 3 4 5 
fact s cited are accurate 
and understood 1 2 3 4 5 
int e l lectually creat ive 1 2 3 4 5 
appropiate style and usage 1 2 3 4 5 
s core 
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Appendix B Attitude Assessment Surveys 
Form A--Social Studies 
Dire c t i ons : This i s  a test to tell you how you feel about 
Social Studies . The score will not effect your grade in any 
way . You read the �tat�ment s s i lent ly as I read them aloud . 
Then put an X upd�r the �etter or letters that repre sent how 
you fee l  about the st atement . 
1 ]  
SD-St rongly Disagree 
D-Di sagree 
U-Undecided 
A-Agree 
SA- St rongly Agree 
You feel you have better thi ngs 
to study than Social Studies .  
2] You are wi l l ing to te l l  peop_le 
SD 
that you do not l ike Social Stud ies. 
3] You have afot of H istory books i n  
your room at home. 
4] You l ike to read about H istory 
whenever you have free t ime. 
5] You g et real ly excited about 
Social Stud ies. 
6] You love to read about History. 
7] You l ike to read books about 
famous people.  
8] You l ike to read books about 
i mportant events . 
9] You th ink  studying H isto ry 
is a waste of t ime. 
1 0 ]  You th ink H isto ry i s  boring .  
- 69 -
D u A SA 
-"-
1 1  ] You hate Social Studies.  
-- --
1 2 ] Histo ry helps you understand 
-- --
the present bette r. 
1 3 ] Reading books about other's 
-- --
prob lems and decis ions helps you 
with your own . 
1 4 ] There aren't any people in 
-- --
h istory books that have the same 
problems and fee l ings as you .  
1 5 ] Noth i ng that happens i n  History -- --
matters to your  l i fe today. 
1 6 ] Social Studies helps you prepare 
-- --
fo r the futu re. 
Scoring; To score the Rhody Secondary Reading Att itude As ses sment , as 
modified for social studie s ,  a very positive response receives a score of 
5, and a ve ry negative response receives a score o f  1 .  On it ems 
3 , 4 , 5 , 6 , 7 , 8 , 12 , 1 3 ,  and, 1 6 ,  a response of " s trongly agree" indicates a very 
posit ive att itude and should receive a score of 5 .  On the remaining items , 
a " st rongly disagree " response indicates a ve ry posit ive att itude and 
should rece ive the 5 score . Therefore ,  on the positive item, " strongly 
agree" receive s a 5 ,  " agree " receive s  a 4 ,  " undecided" receives a 3 ,  
"disagree" receives a 2 ,  and "strongly disagree " receives a 1 .  The pattern 
is reversed on the negat ive items . The pos s ible range of score is 5 x 1 6  
( 8 0 )  t o  1 x 3 0  ( 3 0 ) . 
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Appendix B ( Cont i n u e d )  Att itude As ses sment Surveys 
Form B--Reading 
Direct i ons : Thi s  is a test to tell  you how you feel 
about reading . The score wi l l  not effect your grade in any way . 
You read the statement s s i lently as I read them aloud . Then put 
an X under the letter or letters that represent how you feel about 
the statement . 
SD- Strongly Dis agree 
D-Disagree 
U-Undecided 
A-Agree 
SA- St rongly Agree 
1 ]  You feel you have better things 
to do than read . 
2 ]  You seldom buy a book . 
3 ]  You are wi l l ing to t e l l  people 
that you do not l ike to read . 
4 ] You have alot of books in your 
room at home . 
5 ]  You l ike t o  read whenever you 
have free t ime . 
6 ]  You get really excited about 
books you have read . 
7 ]  You love to read . 
8 ]  You like to read book s by 
wel l-known authors . 
9 ]  You never check out a book from 
the library . 
1 0 ] You l ike to stay home and read . 
1 1 ]  You seldom read except when you 
have to do a book report . 
1 2 ] You think reading is  a waste of 
t ime . 
13 ] You think reading is  boring . 
1 4 ] You think peop le are st range when 
they read alot . 
- 7 1 -
SD D u A SA 
.. 
1 5 ]  You l ike t o  read t o  es cape from 
problems . 
1 6 ) You make fun o f  people who read 
alot . 
1 7 ) You like to share books with your 
fri�nds . 
1 8 )  You would rather someone j ust 
tell you informat ion so that you 
won ' t  have to read to get it . 
1 9 ]  You hate reading . 
2 0 ]  You generally check out a book 
when you go to the l ibrary . 
2 1 )  It takes you a long t ime t o  read 
a book . 
2 2 ) You like to broaden your 
int erests through reading . 
2 3 ] You read alot . 
2 4 ]  You l ike to improve your 
vocabulary so you can use more 
words . 
2 5 ] You l ike to get books for gift s . 
2 6 ] You feel reading book s helps you 
have a better vocabulary . 
2 7 ] Reading helps you understand 
l ife better . 
2 8 ]  Reading books about other ' s  
problems and decis ions helps you 
with your own . 
2 9 ] There aren ' t  any characters in 
any books that have the same 
problems and fee l ings as  you . 
3 0] You would l ike to be a better 
reader, read more books and 
en j oy them more . 
- 7  2 -
SD D u A SA 
-- -1 
-- 1 
+ 
Scoring; To score the Rhody Secondary Reading Att itude As ses sment , a 
very positive response receives a score of 5 ,  and a very negat ive 
response receives a score of 1 .  On items 4 , 5 , 6 , 7 , 8 , 1 0 , 1 5 , 17 , 2 0 ,  
2 2 , 2 3 , 2 4 , 2 5 , 2 6 , 2 7 , 2 8 ,  and 3 0 ,  a response o f  " strongly agree" indicates a 
very pos it ive attitude and should receive a score of 5 .  On the 
remaining items , a "strongly dis agree " response indicates a very 
pos itive attitude and should receive the 5 score . Therefore , on the 
pos itive item, " strongly agree" receives a 5 ,  " agree" receives a 4 ,  
"undecided" receives a 3 ,  "disagree" receives a 2 ,  and "strongly 
disagree" receives a 1 .  The pattern is reversed on the negat ive items . 
The pos s ible range of  score is 5 x 3 0  ( 1 5 0 )  to 1 x 3 0  ( 3 0 )  . 
Reprinted from R .  Tullock-Rhody and J .  Alexander,  " ,  "A Scale for 
Asses s ing Attitudes Toward Reading In Secondary Schools , "  Journ a l  o f  
Reading, April 1 9 8 0 ,  by permiss ion of  the authors and the Inte rnat ional 
Reading Association 
-
7 3
-
